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PERSPECTIVES IN EDUCATION

Course - 1 Childhood and Growing Up

Credit: 4
Essence of the course:

This course makes student- teacher to understand the systematic study of childhood,
adolescence and their development, make them to learn children at different ages through theoretical
and interaction with learners in school. The main focus of this course is to prepare student- teachers to
accept different constructivist nature of different children which is influenced by their family, school,
neighbourhood& community background in particular and political, social, & cultural dimension in
general. It gives them knowledge about various theories of child development.

This course makes student-teachers to understand the developmental nature of the adolescences
and it helps them to realize the child exploitation in different aspects, marginalization & stereotyping
nature in our culture. In addition to that, it focuses on child labour and how do media focus their
realities.

Objectives:
At the end of the course the student teachers will be able to
e acquire the knowledge of Childhood, Adolescence and their development
e to understand the Multiple childhood and developmental feature of childhood and adolescence
under different socio-economic & cultural factors
e apply the theory of development to understand learners
e develop skill in measuring behaviour of childhood and adolescence
e develop interest to know more about the process of Marginalisation of social difference
e develop a desirable positive attitude towards society stereotype, child law and media of
childhood & adolescence
e appreciate the transitional and critical age of childhood and adolescence.

CONTENT OUTLINE

Unit 1: Childhood, Adolescence and their development
Meaning of Childhood, Adolescence and Their Development — distinguish between growth
and development -characteristics of growth and development —principles of development —
developmental feature (physical, mental, emotional, social, and moral)

Unit 2: Psycho- Social Perspective of Childhood & Adolescence
Childhood in different stages (Multiple Childhood) — Mental health of childhood &
adolescence - period of high protection & struggle of childhood and adolescence (social,
cultural and economic background) —present scenario of childhood and adolescence in India.

Unit 3: Status of Childhood & Adolescence
Nature of childhood and adolescence in different cultures — peak in development (Motor,
Speech, Play, Creativity, Interest, Leadership, Group Behavior) — gender bias — sex role
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stereotypes, status of girl child (especially in under privilege) — exploitation of child in urban
slum.

Unit 4: Theories of development
Social developmental — Uric Bronfenbrenner’s Ecological system theory, Vygotsky’s
Social Development and Erikson Psycho social development theories -  Mental
development— Piaget’s cognitive development, Bruner’s concept formation, Gardner’s
multiple intelligence theory - Emotional development - John Bowlby’s attachment
theory

Unit 5: Heterogeneous nature of adolescence
Transitional stage — critical age — characters of adolescence — dissimilarity of adolescence —
population levels, group levels, cultural difference, and individual difference — developmental
task is determinants of socio—economic & cultural factors.

Unit6: Socio—cultural impact on learner
Social Stratification — dimension of stratification—factors of family, school and media influence
—social norms—social acceptance — socio-metric status, socio empathic ability—nature  of
prejudice — socio cultural impact on learning difficulties and Learning disabilities- cultural
space of the learner —leadership influence in behaviour.

Unit 7: Representing the realities
Notion of stereotype —gender, class, poverty—Childhood &adolescence in media & Social
media — realities of present age children— different Socio—economic status of society—child
labour in household , unorganized factories, bondage labour in remote villages—Child Abuse
and child trafficking-child law—interpretation of significant events.

Unit 8: Marginalization of social difference
Underprivileged sector of society—(Girl child, children in dalit household and differently abled)
—present status of underprivileged in India- delinquency child —measures to eradicate
marginalization —community involvement, implementation of laws, internalizing values

Unit 9: Personality and Social Cognition
Meaning of personality — self-concept, self-acceptance, self-actualization, self-confidence,
self-interest, self-disclosure, self-development, self-help— symbols of self —culture and the
self —self discrepancies — threats to self-esteem —social Cognition.

Unit 10: Transfer of Learning & Developing Socio - Assessment ability.
Transfer of Learning — its types- Meaning of socio-assessment — Social assessment in different
context — social assessment tools: biographies, stories, observation, journal(portfolio)—
measures in group relation:— Genograms and Eco—maps.

Modes of Transaction:
Lecture, Assignment, Seminar, Group discussion, Workshop, Film Show, Audio — Video
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Practicum: Task and Assignment

1.

«©

10.
11.

12.

To prepare study report on the development of (Physical, Social, Emotional, Mental) of urban
and rural adolescence in a specific standard ( from VIII to XII )

Give your view about the present scenario of childhood and Adolescence

Prepare an interview schedule based on the Social development indicators of adolescence and
study the social development of the class students

Prepare a Socio-metric matrix in a classroom

Conduct a study on teacher’s knowledge about the cultural space of the learner in a classroom
Write a critical study report on portrayal about adolescence in media - particularly Language
based

Make a survey and write a report based on child Labour status in your Locality

Select 30 Girl Child in your village/city and study their social status

Interview at least 10 teachers, parents and students about marginalization of social difference
and report their suggestions

A study on the relational status about self and his/her socio—economic background

Write auto-biography about once your childhood and adolescence period discuss with his/her
peer.

Conduct a study among the class students’ family members relationship with the help of
Genogram & Eco map

Modes of Assessment:

Written test, seminar, presentation, Field Visit
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Course — 2 Contemporary India and Education
Credit: 4

Essence of the course:

This course provides deep and penetrating analysis of socio-economic concerns in
contemporary India and the role of education in suitably meeting the challenges. All the emerging
concerns are discussed in their sociological, philosophical, values, cultural, economical, constitutional,
and global perspectives.

The knowledge on education, philosophy of education; educational thinkers and their
contributions in education, National integration and socialization, international understanding, Indian
constitution, the education policies, inclusive education and the role of education in secularism,
socialism, democracy etc. will enable the student teachers to emerge as a successful teacher.

It can prove as an effective course to student teachers to understand the challenges of education
in the contemporary Indian society and it will surely show the students, the right path in the field of
teaching.

Objectives:
At the end of the course the student teachers will be able to
e acquire knowledge of terms and concepts used in Indian society, communities and groups with
focus on government policy frame work socialisation and sociological aims of Education
e understand Inequality and the importance of equality, stratification, causes of diversity,
marginalised society
e apply the constitutional values related to Education and social diversity
e develop the skills to respect collective living, resolution of tension peacefully and justly
e develop interest on language policies, multilingual education to understand contemporary India
and education
e develop the attitude towards plebianisation, liberalisation, privatisation and stratification in
Education from global point of view.

CONTENT OUTLINE

Unit 1: Concept and aims of education
Meaning of Education — Formal, non-formal and informal education — Various Agencies of
Education — Aims of Education in Contemporary Indian society — Determinants of Aims of
Education

Unit 2: Education and Philosophy
Relationship between Education and Philosophy - Educational Thinkers and their
Contributions: Tagore, Gandhi, Swami Vivekananda, Aurobindo, J. Krishnamoorthi, Pndit
Madan Mohan Malaviya, John Dewey, Rousseau, Montessori and Froebel — New vision of
education - Emerging India for a new renaissance.
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Unit 3: Education and Sociology
Meaning and Scope of educational sociology — Social Realities of Indian Society and their
educational implications: Diversity in Indian Society; Inequality and Marginalization —
Schisms in terms of Caste, Religion, Language, Region and their demands on Education.

Unit 4: Education, Social Change, Social Stratification and Social Transformation
The concepts of social change — Factors of social change — Role of education in the process of
social change — Limitations of Education in the process of Social Change — Socialization
process — agencies — role of school and family; school as a miniature society;— Social
Stratification — Conceptualizing Social Stratification — Forms and Bases of Social
Stratification — Impact of social stratification on education and vice versa

Unit 5: Education and Indian constitution
Fundamental rights and duties of citizens and the directive principles of state policies — critical
understating of constitutional values related to aims of education — Indian constitution and
education — freedom, justice, equality and fraternity— democracy — secularism— socialism.

Unit 6: Education for Marginalised
Marginalized population (economically, socially, culturally) — reservation policies — education
and social equalisation — social process, social interactions and social movements — education
for diversities — schools under different management — public school a broad perspective —
education as public property — education for global equality.

Unit 7: Language policies in education.
Language policies — during post-independence period — three language formula — mother
tongue as medium of instruction — English versus regional language as medium of instruction.

Unit 8: Issues in education
Equalization of Educational Opportunities — SC/ ST, OBC, Women, Handicapped and religious
minorities — Universalization of education with respect to access, enrollment, retention and
achievement — Ensuring right to education — under employment, unemployment and non-
employability — digital divide — Privatization in Education — commersialization — Child labor
and ensuring child rights — Malnutrition — Value Education — Environmental education.

Unit 9: Programmes and policies
Centrally sponsored Schemes and Programme: Operation Black board scheme — Mid day meals
— DPEP - SSA - RMSA — Mahila Samakya; Significant recommendations of commission and
committees — National policy on education 1986, 1992. RTE Act 2009.

Unit 10: Initiatives for educational development in India
Publication of dispatches— implementation of policies — education in five year plans— role of
education in community mobilisation— integration of school and community work- role and
responsibilities of teacher — Education policy under debates over time — problems in
implementation, financial allocation, field condition and pressure groups — comparison of
issues between pre and post-independence period.
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Mode of transaction of the course:

Lecture method, Peer group, Discussion method, Team teaching, Debates, Brain storming,

Workshop, Seminar, Project work, elearning (edmoda.com)

Practicum activities: Task and Assignment

1. Study the impact of Right to Education Act on schools
2. Critical Analysis of Different Committees and Commissions on Education
3. Study of Educational Process in Private Schools
4. Planning and Implementation of Activities (any one)
a. Eco-Club,
instructional material to inculcate values,
field visit to vocational institutes to make reports,
awareness development about population explosion in rural / slum areas,
creating awareness among SC/ST students about various schemes and scholarships
available to them,
f. survey of schools to see the implementation of various incentives of government to
equalize educational opportunities
g. Preparing a presentation on rich cultural heritage of India

© oo o

Mode of Assessment

Written test and Task and assignment
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First Year

Course — 3 Learning and Teaching
Credit: 4

Essence of the course:

Modern world is marching towards technology and scientific innovations. Keeping these

changes in mind, this course tries to enable the student teachers to be aware of learning and teaching
deeply. This also intends to develop a positive attitude towards the process of teaching and learning
which would help the trainees to adopt various strategies of learning and teaching with reference to
various levels of learning. It also enables the trainees to adopt various modern tools and techniques for
facilitating learning and teaching.

Objectives:
At the end of the course, the student teacher will be able to

Understand the concept of learning and its importance for human excellence
Apply the learning theories in their teaching
Understand the processes that facilitate construction of knowledge
Create facilitative learning environments in schools
Understand the concept and different levels of teaching
Adopt different teaching strategies
Understand the models of teaching
Adopt ICT tools for facilitating teaching and learning
Adopt innovative practices of teaching and learning
Understand teaching as a profession.
CONTENT OUTLINE

Unit 1: Development of learner and learning

Learning —Domains of learning for holistic development — Phases of learning — influence of
peer group, group cohesion and group dynamics on learning — Development of learner as a
resultant of interactions between individual potential (innate, acquired) and external
environment (physical, socio-cultural, ecological, economic and technological) — Nature and
nurture, continuity and discontinuity issues, growth and maturation — Implications for teachers
to develop holistic understanding of the learner in context.

Unit 2: Theoretical perspectives on learning

Perspectives on human learning: Behaviourist (conditioning paradigm in brief), cognitivist,
information-processing view, humanist, social-constructivist (drawing selectively on the ideas
of Skinner, Piaget, Rogers, Vygotsky). — Concepts and principles, applicability and Relevance,
Role of learner in various learning situations, Role of teacher in teaching-learning situations:

Unit 3: learning in ‘constructivist' perspective

Distinctions between learning as ‘construction of knowledge' and learning as ‘transmission and
reception of knowledge' — Social-constructivist perspective and applications of Vygotky's ideas
in teaching — processes of construction of knowledge: Experiential learning and reflection,
Social mediation, Cognitive negotiability, Situated learning and cognitive apprenticeship,
Meta-cognition — Creating facilitative learning environments, teachers' attitudes, expectations
— enhancing motivation, positive emotions, self-efficacy, collaborative and self-regulated
learning.
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Unit 4: Methods of learning
Types - individual and group methods — innovative methods, new trends in learning use of
computer and networking — Influence of methods on active engagement and inquiry in
Learning — activity based learning — social learning — constructivism in learning — problem
solving, discovery learning, mastery learning, individual and peer group learning — factors
affecting learning

Unit 5: Individual differences among learners
Differential learning needs of the learners with regard to abilities: intelligences, interest,

aptitude, creativity, personality, values — learning styles — language (home language and
language of instruction) — sociocultural differences (cultural capital), learning difficulties, and
their implications for classroom practices and teaching

Unit 6: Innovative practices in learning
Techniques for higher learning-conference, seminar, symposium, workshop and panel
discussion, field trips, social camps, educational tours, ICTs and changing venues of teaching
and learning, strategies for active learning, multicultural understanding in teaching and
learning, learning with new technologies, online tools of learning , pedagogy of online learning
and virtual learning.

Unit 7: Concept of Teaching
Meaning, definitions, criteria for teaching — teaching an art or a science? — relationship between
teaching and learning — analysis of the concept of teaching - teaching as a deliberately planned
process: analysis in terms of teaching skills — general model of instruction — Pre-active,
Interactive and Post active phases and teachers role in them.

Unit 8: Approaches to Teaching
Various Approaches to Teaching, such as, Behaviourist, Cognitivist, Constructivist,
Connectionist, Participatory, Cooperative, Personalized, Wholistic

Unit 9: Models of Teaching
Models of Teaching-Meaning and elements and families of models of teaching-Information
processing models(Concept Attainment and Advance organizer models), Social interaction
models(Jurisprudential model) — Personal development model(Non-directive teaching) —
Behavior modification model(Contingency Management)

Unit 10: Teaching as a profession and values of teachers
Profession — meaning, characteristics — professional ethics and values - code of ethics — critical
analysis of teaching as profession, job and occupation, profession and professionalism, Skills
and competencies required for a teacher, Teacher as a purveyor and facilitator of knowledge
and Essential qualities of a teacher.

Mode of transaction: Lecture, discussion, Project work, field trip, assignment, seminar, workshop

Practicum: Task and Assignment
1. Writing criticism on any one of the innovative practices in learning (Symposium, Seminar,
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Workshop or Panel Discussion)

Identify the learning styles of the learners and report.

Analyze and record the suitability of different tools of ICT for learning.

4. Report based on the visit to any two types of schools regarding the records of teaching and

learning

5. A case study on the success story of any one school in teaching and learning

6. Teacher trainee participation in observation and reporting of the learning aspects of
marginalised students in school learning.

7. Write a narrative on teaching learning process in a classroom based on observing a teacher

wmn

Mode of Assessment:
Written test and Task and assignment
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Course — 4 Gender, School and Society (*2)

Credit: 2
Essence of the course:

Most of the philosophers of the world advocate women’s equality and empowerment, constitution
have long ago framed laws to preserve and protect equality of gender. Still the seat of power and
authorities in the Indian social context is more often than not firmly rooted in patriarchy. The meaning
and experience of being a boy or a girl is not. The same across different social groups, religion and
time periods. Enormous growth in women’s development and the increasing inequality seem and felt
in contrast as initiated this course. The course is humble effort made to sensitize gender equality in
society and school. The course will enable the student to identify the gender crisis, create awareness
on gender equality, refine women’s students being prey to untold atrocities of home and society and
equip students with available laws.

Objectives:
At the end of the course the student teachers will be able to

e acquire knowledge on Terms and concepts Gender, school and society.

e understand the challenges faced by the Gendered roles in society through a variety of
institutions.

e apply the knowledge to critically analyse the gendered roles, relationships and ideas in
textbooks and curricular to nurture or challenging gender disparity of gender inequalities
prevailing in the society.

e develop the life skills courses in schools and to deal with some issues of gender identity roles.

e develop interest in studying gendered roles, relationships and ideas in textbooks and curricular.

e develop a positive attitude towards roles and institutions in society.

CONTENT OUTLINE
Unit 1: Gender identity construction
Gender: meaning, definition — in various perspectives: biological, functionalist, integrationist,
conflict — current status — inequality in India — gender studies—education of the girl child —
agencies for women education and development — Research project and studies — evaluation of
text books and media from the gender perspectives — global perspective on gender

Unit 2: Gender in society and groups
Gender in society — definition, elements of society — agencies of education in society (formal,
informal and non-formal) —social system — social structure — social groups —social stratification
—social institution(family, caste, religion, culture, media, law and state) and their influence on
gender roles.

Unit 3: Gender, sexuality, sexual harassment and abuse
Gender roles and male/ female interaction —men and women in the public world — sex
segregation in occupations — linkages and differences between reproductive rights and sexual
rights — development of sexuality including primary influences in the lives of children (gender,
body image, role models) —sites of conflict: social and emotional understanding — importance
of addressing sexual harassment in family, neighbourhood, other formal and informal
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institutions —agencies perpetuating violence: family, school, work place and media (print and
electronic) — Institutions redressing sexual harassment and abuse.

Unit 4: Gender and Law

Gender perspectives in policy and planning — incentive for girls — improving the quality of
government schools — gender inputs in school curricular and text books — women teachers in
school- introduction to law related to women (Rape, Dowry, Re-marriage, Divorce, Property,
Inheritance- women reservation bill- history and current status. The Indian Constitution and
provisions according to women-human rights and women rights.

Unit 5: Gender and quality education

Gender disparity and gender parity — quality education for girls — curricular and co-curricular
activities to achieve gender parity — life skill course to deal with gender issues — critical analysis
on co-education — strategies to develop parity, gender equality and empowerment — support
services for girl’s education — sustainability approach to equality and empowerment —
construction of ideas on gender in school framework during post independence period —gender
and the hidden curriculum — Teacher as an agent of change— women empowerments through
social reform movements

Mode of Transaction:

Lecture, Discussion, Team Teaching, Case Study, Film Show

Practicum: Task and Assignment

1.
2.
3.

4.
S.

Conduct a gender ratio survey in a village and write a report.

Analyse and report the differential treatment between the gender in family and neighbourhood.
Write a critical report on challenges faced by different women groups in present society based
on valid published reports.

Organizing drama and debate to develop awareness for sexual abuse.

Women day celebration and projects related to women personalities.

Mode of Assessment:

Written test and Task and assignment
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CURRICULUM AND PEDAGOGIC STUDIES

Course — 5 Language across the Curriculum (%)
Credit: 2

Essence of the course:

This course is for the development of linguistic and communicative competencies of student

teachers in a multicultural and multilingual environment. It is designed by keeping in mind that the

language is an integral part of subject learning and competence which will have an impact on classroom

interaction. It emphasizes on how language skills like listening, speaking, reading and writing play an

important role in various subjects across the curriculum.

Objectives:
At the end of the course the student teachers will be able to

acquire knowledge about language and literacy and principles of language teaching.
understand the importance of language and literacy background of the learners with reference
to spelling and vocabulary development

apply the acquired knowledge in methods and approaches of teaching language.

develop skills in reading and writing which pave the way to attain optimal learning of the
subject areas.

develop interest towards language learning from language diversity and multilingualism point
of view.

develop a positive attitude towards language to realise that learning and teaching cannot take
place in a language free environment.

CONTENT OUTLINE

Unit 1: Nature and Functions of Language

Language — Meaning, Nature, Characteristics, Purposes, Role and Functions - Language as the
base for the construction of meaning and thinking - Modes of Language expression: (i) Verbal
modes - Listening, Speaking, Reading, Writing (ii) Non-verbal Modes — Viewing, Shaping,
Watching, Moving - Place of language in the school curriculum — Essentials of Language for
optimal learning of other subjects- Contribution of Linguistics and psychology in
understanding language acquisition.

Unit 2: Language Diversity in Classrooms

First Language and Second Language Acquisition — using of First and Second Language in the
classroom — multilingualism in the class — meaning and concept- dialects — understanding
language diversity of students — home language and school language

Unit 3: Methods of learning language in school subject areas

Methods: definition, types, traditional and modern methods — bilingual method — classroom
discourse to oral language — questioning — methods for reading comprehension in specific
subject areas — methods for writing in specific subject area — spelling methods, in learning to
spell words correctly, philosophy of teaching of spelling, computer use and spelling
vocabulary: definition, developing vocabularies, vocabulary acquisition and application.
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Unit 4: Fluency in the Language

Communication — meaning and concept — process of communication — types of communication
— nonverbal communication — functions and types.

Unit 5: Language assessment in school subjects

Assessment: definition, types, principles and classroom practice — tools: quizzes, projects, test
— current reviews and practices — testing auditory comprehension — test the four skills — use of
language lab and electronic devices for testing.

Mode of transaction:

Dialogue, seminars, discussions, group-work, language games, exercises and assignments

Practicum: Task and Assignment

1.

7.

Get a two page writing from the school students in English and Mother tongue learning and
analyse them from language point of view

Observe any five classes of subject teaching and analyse from the point of language teaching
Write a critical report on the opinion of subject teacher on the weightage for language aspects
in valuation of subject test papers.

School visit to find out communication problem / Apprehension in students

Designing games and exercises for developing Listening, Speaking, Reading and Writing
Skills

Assignments on Developing speaking skills — oral presentations, debate, elocution, discussion,
brain-storming

Assignments on developing listening skills — listening to speech, directions

Mode of assessment:

Written test and Task and assignment
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Course — 6 Knowledge & Curriculum (¥2)
Credit: 2

Essence of the course:

In the 21% century knowledge society, knowledge explosion is compelling the educational

administrators to enrich the curriculum to develop the human resources according to the requirements
of the world community. Therefore this course is focusing on the knowledge and curriculum aspects.
The purpose of knowledge and curriculum is to be understood from the epistemological and
sociological perspectives of education. The course can enable the student teachers to gain confidence
in curriculum design and evaluation by focusing the future directions.

Objectives:
At the end of the course the student teachers will be able to

acquire knowledge of terms and concepts of curriculum and epistemology used in the field of
education.

understand the types and process of curriculum, importance of social and epistemological basis
of education

apply the appropriate strategies for curriculum transaction and curriculum development
develop the skills to use the concepts, practices and roles play in curriculum evaluation with
the aims of education

develop the skills on critically analysis of various samples of textbooks, children’s literature,
and teachers’ handbooks

develop interest on go through discovery of various philosophers

develop the attitude towards concepts of nationalism, universalism and secularism and their
interrelationship with education

CONTENT OUTLINE

Unit 1: Knowledge and Curriculum

Knowledge, wisdom —meaning — distinction between knowledge and wisdom- knowledge with
skill, Information - Meaning of and need for curriculum — Domains of curriculum —
Epistemological basis of Curriculum — forms of knowledge—logical grammar of disciplines —
Curriculum organization - subject matter and curriculum organization — types of curricula:
subject centred, co-related, fused, core and student centered — their relative values and
weaknesses — Differentiating curriculum framework, curriculum and syllabus; their
significance in school education — role of the textbook

Unit 2: Principles of Curriculum

Aims, goals and objectives of curriculum —curriculum design and its components —curriculum
development: technical-scientific approach and Nontechnical- Nonscientific approach —
curriculum implementation and its models - Differentiating curriculum framework, curriculum
and syllabus; their significance in school education
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Unit 3: Curriculum Transaction

Strategies for curriculum transaction —Selection and organisation of learning situations —
models of teaching: individual and team teaching, distance learning modes —Activity Based
Learning (ABL)- Activity Learning Methodology (ALM)-  resources for curriculum
transaction — computer and internet — role and importance.

Unit 4: Curriculum evaluation

Stages of programme evaluation - The curriculum cycle - nature and purpose of evaluation —
approaches of evaluation —validity and significance of course content- evaluation models
Taylor’s, Stane’s and CIPP model - practices and roles play in evaluation —peer evaluation -
goal free evaluation —critical analysis of textbooks, children’s literature and teachers’
handbooks

Unit 5: Issues in Curriculum Development

Critical issues: teacher centred to learner centred, subject centred to practical knowledge —
Environmental concerns, gender differences, inclusiveness, value concerns and issues, social
sensitivity- centralized Vs decentralized curriculum —diversity among teachers in their
competence-problem of curriculum load as many concerns are to be included in curriculum —
participants in curriculum Development — role of state in the curriculum development —makers
of curriculum —role of curriculum in national development.— Curriculum makes an intellectual
society — curriculum for 21 century — UNESCO’s concept of four pillars of education

Mode of transaction:

Group discussion, lecture, discussion, symposium, Peer group, Debates, Workshop, Seminar,

Project work

Practicum: Task and Assignment

1. Select a primary school, observe and report about the implementation of ABL method.

2. Search in the internet about ALM method, and prepare an interview tool and interview 10
teachers who are using ALM method.

3. Write a comparative report based on the curriculum development in India and any other
countries by referring internet.

4. Design a syllabi for a course at B.Ed., level /school level.

5.  Write a report based on the curriculum of CBSE and Samacheer.

Mode of assessment:

Written test, Task and assignment
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COURSE - 7 PEDAGOGY OF A SCHOOL SUBJECT 1 (PART 1)

Course - 7(i) Pedagogy of Tamil | — Part 1
Course-7(i): HLOID SHUSHGLD (LPEOMEET | -LGH) 1

Credit: 4

SligLilemL & CoHmLum® &6l

Qumpluilesr CHMHMSMSU|D QFLCALTHUNGT AMULSmaTWD MBS GLLT.  HeNuied

QlaTjFHUNeT FMTESD QMAUWIID WLIHMEHMS FOHUBSHOASTEL USDEHTET HMELFCFTHHEMEN

2 (HUTHGD HMeneTll QUMIEU]. HEMELFQFTNHSET 2 (HUTEESSHMNEG HITCLSHHIGENT LILIGTHEDETLD

Copemausmwi|d SIMBSGLLT. STLHHMCHHL MM  eTedeumm) &HINGS  Ceauctui(hHid

(T60TLIEMSUILD SOINGGSLD  (pmmSemand SINBHHGLLT. Q&H&ETL QevsHwmigeilsst SMLILSmen
SMbg &OHINEGD Hoemestll QuOOI@GBLLY. STUQLTHmWIL Nenpullerd CUEHOIMSUID 1S 60T
HISSRIGmETLD HMNHH BT, Qmblenuwitl ummd QLIAUNLIEOTETT&HET FamId &(hSSIHnaT|LD

Quomil

UNMIEHSHG UILNLESH WIS S60T CoHemeusmIIL]D SIMIHE HLILIT.

GIpIT & &M & 61T

VG

3G

2 V()

QMU SIEMLOLILISEMETULD LIGTITLISHEDETILID HOWF QFUISH60.

QFQWLMAS L6 QGTeTemnGemen HMHG QUGS C&meTand CFIIGeD.
BTL&SHMSL LIIGTLUGSSID YTeudbamnsdsd Geun(hSev.

SiNeaNuied LN UGS 2 0TS SI%H60.

ueLGam MGG (PemMEmeT NIIF COFUIGHED.

AevsHws Hmermile] GMHSH gLl & QFwLSsener M Q&FUIS60.
@&5MeL QLSRG GMESH ANHSH QSTeTeTE QFIUISE.

QumHuNwed CrrEH HOPEMTAUNET HeMLOLINEDET 2 631175 S5|&6V.
&MNSHL -HMMEL 2 GH&HMeL LILITLHRSSID SMenstr 6U6 &S e0.

Qg reLSTINUILD GOUINHD AT DTS & 60IHEVETSHEET 263011858 60.

1: SLOPALLMLY auyeorm)

Qumflufer CHTMHMLD- SO QGTesTemnin- 2 WIfGHeNF QFLDCLMA-aUmTIIenm, SIMEh s el
gamml, eueny&s, Qestemmil Hlemev, &mevld CHTMID UL (KF HLIL&G6T- SO &Feps,
QILLTy Geumum@Gaer

2. gilaflwev HLOLD

sifalwed shfler CHemeaussT- SMaNluisd HUOID MWL -  HDHELFCFTLEOTEHSLD-
SLEITUMMIGHE- CaumUT(hEHsmeT [FEGH0- QTNSSHIINDMILIS MSWTEFHD -HenmEs,
&M

3: HSOINGHGH6L LTS 6T
BTeL&HH60T CHTEHSHMIGEN- UMSBHET- LILIETHET- G Lig L, HenmEET, Gemm&e- ST,
HMELEBHETEHAILILD, H&6EII(HS6N, CFTELEVEML 6, QUTHETENL 6, HICLML 6, EEMEUUILLILD.
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36V 4: HHINGHGLD (LPEOMS 6T
alflejenr-  SOhGIOIWIML6- QFTHAUMAE- &SHBSSTRGLD-  G(PENEUTSHLD-  LOMBIT(HSET-
S U RIS RIS 6T

3IVG 5 @&58TL Qev&HlWmiseafler M (LPSLD
2_MIHEOL -BTEUD- HMIGMS- LGHSSHNNG- eUMTUIND, QUMSESHET, Qev&HEI LimgefLL

A6V 6: QM &MHLNGHE0I6L LleLp & 6iT
SaMID NMWPUD UDTIWMD- LNMNESHTET STPEIMIGEHT- LD 6UMSBSH6T- NeMLPHEE60D
LNDHA- NewLp HeMTH & 6L

6V 7: QM semioLiy
601G QUEMIIIENMD- Q&TETem&EEHET- G- THEMTEO&H6NT- 2 (HL6ST- TMHMI(HL- 2 (L6
UMSES6T- QFHTLHlIL GM&ESH Q&I S6T.

316V 8: LINLGHEIW M(PSHLD
UNwed almyweamm- SLOIHL eUNwsHWEF Abhsameser- LNDCLMN&CaTH Q& erTen
Q&ML LIGTTL&6IT- LILI6DTS6IT.

36V 9: HMLINGHGEL 2 GHH a6
NemesorLfleédT eu@GLILMME &L LGSHHM(WDenm- S LI (H TG HMHMeEL

316V 10: QL&HEHWMISET STLHLD Sevafluilwied &rbhs 6w 601861
QameosmiNwy  GOUNGL  WUusSHraEnh 2508561 PAFILFT (BTG TIRIS6-
SLAFWgTETT  QUIOLEET-  HELELTEIMESESEIH — QEVSHSHEID-  LOTEOIMES)  6UMS-
LOMERIT&HSPTSHT- HETTENIEL Famild CFUISHSE.

SMHU&@GLD (LPHME 6T

alflejeny,  SHOHGIDIWIML D, L] SHSHIRGD, EUUTTGY lamgd, GWd
&HUGHHL, QFUIGSTL O, USTMS alfld &MHNGHHL, QFUIG SMHMEL, SUIOITRHIGHD, LIGTTLDEM60T,
QEWLHL LS sMIGHH0L, aldHealhwenm, alHalarsswenm, elsnanuml (h(penm, Sl aihlé
&MNGHL, Qemewil aUfls SDOLNGHH, LML6LD CLP6ULD, BTL &S cLpevld &MLNGSHL, Qemmaumhley,
muys Qemoumfle], &TLHS Caetald &mallsen cLpeuld &MLNGSH, QMALLUNDOMIE|S Fal LD
allfls sMHINGHE, LSS UTHLIL (SMTD HL &§GISH6L.

LA
GLUUS Caiey, eumiQmis Caiel, eUILMLLILSEHT, IGLIUS &([HSSTRISLD, LDTHFIL LML LD
(BHH6L, UGN LOMEITeUTSH6T LRIGHMeML LOSHLILIL 6D.

Qew(wenmLU LuilH & & e
1. Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)
2. gD suNEIseisr ULGASTGULE CFoifls g0
3. &MELEFQAFTHSHMENTE C& oIS He60
4. gEHTEUH @@ QUTHE GMNSS BHIVML 6| SWMHS60
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Course - 7(ii) Pedagogy of English I — Part 1

Credit: 4
Essence of the course:

School education and teacher-education share a symbiotic relationship. To have qualitative
improvement in education, both teacher-education and school education need to mutually reinforce
each other. NCF-2005 and the Right to Education Act, 2009 suggest a rethinking in the area of teacher-
education as well. A need to review and redesign the B.Ed. Syllabus was felt as NCF-2005 expects the
teacher to look at school education in a holistic manner. It advocates learner-centered learning rather
than teacher-centered teaching. Teacher’s attitude, aptitude and motivation play an important role
because the teacher needs to engage with the learning process of the learner. Teacher as a facilitator
helps learners to construct their knowledge. The teacher should be able to participate meaningfully to
transact the syllabus and textbooks effectively along with teaching— learning materials. Therefore, the
teacher should be well-versed not only with the subject content but also with the pedagogy of learning.
Language is the medium for comprehending ideas, for reflection and thinking, as well as for expression
and communication. This course is visualized as a range of language based activities, which will aid
in strengthening the ability to 'read', 'think', ‘discuss and communicate' as well as to 'write' in the
language of instruction.

Objectives:
At the end of the course the student teachers will be able to

e understand the aims & objectives of teaching English

e enable the student teachers to acquire knowledge of the sound systems of English and to
familiarize them with the appropriate terminology to describe the sounds in English.

e acquire an understanding of the nature and structure of English language and components skills

e enable the student teachers to understand the connections of English speech and to acquire
good pronunciation and fluency of speech.

e develop skills for effective teaching—micro teaching.

e understand the importance of using-English in global context

e et familiarized with the various aspects of the B.Ed programme with special reference to the
nature of the language skills to be developed and evaluation

o familiarize student teachers with the text book contents related to high school and Higher
Secondary classes.

e help student teachers acquire a working knowledge of the grammatical terminology and the
grammatical system in English.

e acquaint with the planning of instruction.

e develop in the student teachers the ability to write in an appropriate manner for a particular
purpose with a particular audience in mind.

e develop an insight into the symbiotic relationship between curriculum syllabus and textbooks

e Get familiarized with the IT sources / packages that are helpful in teaching English
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CONTENT OUTLINE

Unit 1: Nature and Scope of English Language Teaching
English for Global purpose- First Language- Second Language - Foreign Language. Utilitarian
aim. Objectives of teaching English in India- Problems related to teaching and learning of
English in schools-Remedial suggestions to overcome these difficulties.

Unit 2: Spoken English
The different speech organs and their role — the individuals sounds — vowels and consonants — their
place and manner of articulation — The concepts of the phoneme and allophone — phonetic
transcription — stress — word stress and sentence stress —intonation in English — four basic patterns
of intonations in English- Rhythm.

Unit 3: Lexis
Word formation — affixation — conversion — compounding — other minor devices — pattern of spelling
— phrasal verbs and prepositional phrases- spelling rules.

Unit 4: Advanced Grammar: |
The noun phrase — MHQ (Modifier, Headword, Qualifier); the verb phrase; Adverbial. Tense
forms — auxiliary verbs —The Sentence — Types of sentences — subordinate and co-ordinate
clauses- Question forms.

Unit 5: Acquisition of teaching skills
Teaching Skills — meaning, analytical approach to understand teaching learning process in
English language in terms of teaching skills — relevant teaching skills in teaching of English —
micro teaching as a technique for acquiring teaching skills — integration of teaching skill —
strategies — link practice

Unit 6: Lesson Planning
Bloom’s Taxonomy of Educational Objectives — General and Specific Instructional Objectives
Lesson planning Characteristics, Need and advantages, Lesson Plan format — Teaching Prose
— Poetry -Teaching of different language form Prose, Poetry- Aims, Objectives, and Steps of
teaching prose, poetry and supplementary reading.— different model/approaches in writing
lesson plans.

Unit 7: Compositions
Aims and objectives of teaching composition — oral and written composition — controlled and
guided composition — free composition — correcting composition exercises — developing
creative competency — developing strategic competency. Letters — formal, informal, semi —
formal and informal — reports — situational composition — précis writing.

Unit 8: Teaching Learning materials (TLM)
Language games — Language lab -Newspaper for teaching English -Blackboard sketches-Use of TV,
E-tool: Computers and Internet for teaching English - Use of information communication technology
(ICT) for teaching English- use of www, E-learning, Teleconferencing.
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Unit 9: Pedagogic Analysis
Pedagogic analysis - concept overview- importance and component -Content analysis
understanding relation between curriculum, syllabus and textbook.

Unit 10: Evaluation and interpretation of data
Need for assessment -Type of tests — oral, written, objective, subjective — diagnostic, achievement
tests- Formative, summative evaluation- Construction and administration of achievement test-
Analysis and interpretation of test data.

Mode of transaction:

Introductory lecture, Use of multimedia resources, Library resources, Accessing Online input on
the topic, Language Lab, Observation of video clips, Print versions of texts focusing on
communication, Dictionary and online referencing, Virtual learning, Usage of Language games, Power
point presentation ( PPP) for teaching a grammar topic, Micro-teaching through video lessons, Lesson
Plan presentation, Mind mapping, Comparative & critical study on various methods and approaches
of teaching prose poetry and grammar, Interactive Sessions, Comparative study of various forms of
compositions, Demonstration, Small group discussions, Framing, evaluating and interpreting a
question paper.

Practicum: Task and Assignment
1. Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)
Seminar on significance of English language in India
Project on formation of new words
Assignments on learning phrasal verbs
Planning of 10 vocabulary building exercises and techniques to teach the students in the
classroom
Construction of New lexical items and structural items
Textual exercises
Dramatization and miming.
Activities & competitions for Creative writing.
10 Practicing Formal and Informal Letter
11. Preparation of blue prints, question papers, marking scheme and question wise analysis.
12. Construction of test items for diagnosis and achievement test and Interpretation of test data.

gL
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Mode of assessment:

Analysis of Group discussion, Assessment of expressing ideas and thoughts through suitable
examples, Monitoring performance of communicative tasks, Self-assessment and peer
assessment, Evaluation based on documentation, Performance evaluation, Feedback
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Course - 7(iii) Pedagogy of Hindi I — Part 1

Credit: 4

ToUf:

T qreg=aEn@l 2005 a1 foren @1 AfyeR wae 2009 fommerht foam qum foeor uftteer & fee dedi
w1 eF H T@d gu e w1 qfHeRr U Uk ogd @€ Uiadd i WA kIl ¢ uredeEl 6 ool qen fererent
F G TH F WA F BT W BT W O @ T, g7 de-faem w owE e & WRes o e
% ®0 § ged ufehl UM Rl #M R ST §1 W 2005 K Thell wedeA S AT et ® fF @
e % faatk R 99 % W@ o9 w7 W Ak fomnhfEt g 9W wifed e & ufmEr § w@E
TEFs AF| 3 GE qREdAl 1 ST FeeR a1 fewm oM & fau e @ 5 erams foem & ugmmw ®
fedd emul fammerl foem ogeRen # ufedd w1 wed quft dud € W@ T@ oAgRem ¥ G WM K G iR
gfewon § ufedd oy o Rierk w1 qfteR T oomewem W geW WewyW T 3@ Sfe ¥ emor-frew @
TR SR oft WEegel @ ST ®, FAifh oo qd frenm il SMuRRTen 1 W sl §, Sl fgw e
Te -HET T afess W &% g org fawal § off fAgerar wrw e D ood ot ®1 sEes Wi @
Y g2 U fagell W9 - wgwnfyes e, @Hm w1 mWiemd, wifd i frem § amwm w1 ofger enfk w9 @Hm
forerhl & fou S&0 ® W1 oreAmsh fYem § oAU wSeld & W w2

IAAA TETHA A F Y GUERT AR HE-faEe w7 gfed o em 6 t@e) qar T e g1 emm
g for forerss wivteronfefai =1 so@ wmo-frew w1 GO § germar o

TR % faviw SR
o I HI STET-STET SfHFISA hT S
e W HEH HI GoMIH® WHAT I ST
o W H TAEY X HILHAT H GHSH]
o THT HI NI, el i VNI R GH H = b G I S
o umw # Wef ¥ Ugd & efmR, ifd iR wafewr & ufq @@ g
o Wy HWEw & qO% AR ulEAM w WA SR HHEA
o TITA, WETHA AN WSHYEIF HI fAvemU wX wHem favie R o= # GHH & STER Qe
o W IR WeA ® TIT H T
o f&& wrm & fafow w4 &R siiyeafradt &1 S
o el AR TRl ® Todw AfeAfEd ®wET
o urEl ardifwAr & g GegAviier BMT
o AR % HWed AR YfHHT HI S
o fomnfet ®1 gorTeHe &war &I TEAT
o wwl % wmEl fawm & ufd "W M iR S¥ U & & fou fawmem #® ae-aw@ & de
S
e VW & THTART I WhAT I S
o wiftfeors iR R wifeforsr wifres Torret #1 "9 @R |UE
o W HWEH-fa@M & goHas ICHI HI THSA
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THE 1: W H gfE
(e ST Tl ST € dl SUH UE W] H1 Th ®U AR ST gl Rl § aedl ki O b W EY
H UM T Y SR ACHAGEIE GG, qe e w1 OgeEE )

1. WA H 9T - oW SR fo; wrer o wEm; wmwr SR eifewar, wwwr e e

2. foure@ ® AT - SR Kl OTWT SR THG K OO, GHE T HIEAH (S=d 1 MWT); @A WA H
T, T OGS SR WTUT; WIEAH WM, Uk Selecdsh gite; faue A% ®q WMo SR "EEE er
¥ ofqx; fafay wnfwe ugforaat; agwnfies wem; frasw-foane o9y & Teq & ®9 & om0

3. dfgum ofk fren wfufrat & RO & or-wmmelt w5t Refd (90 343-351, 3501); HIBK FHEE (64
H 66); U RRaw Afifd - 1986; W.eMU-1992, ULT UGIAT - 2005 (VST 3TEATA)

e 2: & 9w F faf s sifr
&R amr # gfer: Waodd @ Ted Ok Tasar & oo Gl S @ fafaw v smiEm 'R W
&, I w1 aw % w9 # R S uwga-uer w1 gt

THE 3: 9 R | ™ 3

(&t & fomm, o, gaSt fomm iR @l @9 ®/® ? W ¥ fawa wE &h @ am @ o)

1. wrr e faam # i sfie - ool ek etfrm o qwiftes, wmifees SR wHeRTeR
SMYR, §HY o9 3fte, T@AreTs gfe, oW Hied-dee & ageifues gfe enfs (SgE, W, S
S, UA. ARRICERT, @R off) vRdEd o 3fe (W, wea yeR T, fRe S At
afe) |

2. o fremr W yEfae faRel/vonfedt ok ST favewor - oo SR Wonell; werer womedt,
SETTT YU, Wrehfah UG, SEvaRe (STRafoeh/ ST eTeAH ) TYuUTs Joe! 3|

AR 4: WIWT K EWE
(BT ATRIOT AT KT A K TG A& TRATl T AF AGER ¥ URETerd Bl R1)

1. o FeEr & fafay wg - foves weRer & w9 # 9w vmRi gfiesRied (SR &
T #); f&& =t aiferdt! @R dom @

2. VR Sgeeeny - wrelvifies oAretor i Gehewnr; ool Wy Wepfd dem wleAn; ared famme qen et
foam =t e Heeury; T&fm faeme R wy fagm; (STIFT IAGTT T TSI T )

TP 5: WO gErang!

1. Wl ¥ 9w - wed U oegew iR ged § wrse
2. oElt qEE - G, |, ged iR T
o AN AR AWM - T H KT, S w ooles- WO fafawar o & W osweR e,
TGH-TgH T TEHT YOE; G SN die & RIva faerd & " SR wrmf, Jotel, wer A,
yRfeafq & SIER HeR, Wl e, Hedditedr qur Hifdeh @R 1 Her@l ¥ WUOTcHs  aTdreol
w1 fmtor
o TGN - TG & HIYA; UGH & A I o GHH H Hed, HH AR GER TS, TEA-TSA,
foqa Wed, SleATHE: Ued, UgH & hIvel faR™ W GeAHS Gifecd (e, wfgar onfE)
Tere, foEiE, YeeErT SR SEFaniiedr w1 SHErl/Aee
o fa@M - fam & =, TEA-URAT, YOHE A, SIUENRE IR SHITEIR oEd (e,
Hfgar, o=, TEA, 7=, {ue, TER k)
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THE 6: T frewr g oTufee Arwanett wr faw

IR, Ia1, L0 gred, USd oiEd, fawaa uwd sifveafed &l araaedl & faewor | erufaa faemw
7 fafurt

THE 7: @H

feft &1 afl, @ foer H SA61 T qOT WS & SHR W SARl i, fe=l oo # ssaw
HI TOEE, R[S STANU & RO ki YgAE don fgrrems fereror, wenm foeror # SeAwor i A
% YIS qen T e fmard

TS 8: WINER I&ar
TERET P HT T - IfeTed, emmErEn, e, sRdteRifed, Wigfa, e 9|, e TR

H Teien ud wfadrsti &1 ared, Wi, fes, AEfas enfs w1 gl ud faveryun, wert gAmr qen
TS HT FUiH

THE 9: WINT & SEER YRy

Hfsd SEUR - FHER U 9T, fedr TH gIEE 9T, YOR-UER AT, GRS Hedfh T W, ST
JedfehT WEE w1 Vifew R (W, i, g I, =™ UY) sami ud gt

THEE 10: WS AR SR SEw! ST
Hferar, e, feg, ew sl faweti = o @ SAwl e Ae

fo@r w1 wWem
o N

wmfe ==t

e w wmft faero

o fommuiet

fafv= wifecrsidl, desi @ *fad & fawa § ==

® TJ&dshlcld AL ®T ST

o IV TAMTITE

Afear e =1 w@m

[I-9A WSl & WeEm ¥ gaq foreo

AHT YR F I TG AR @TEE TR

S AT TR0

o ITHRA A

e v i, geaied wd fawerwor
o TIGEHN TAT A AR W

YRR wTE
e Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)
o favorm W &=t = SugwFaar W@ Swfiar W fa=morst
o Hifg® Td orEd sifveAfea Tafafu
o TR, WAMIFddl H WA FW T FeMl, o@ M ferear
o fomzerq emenfi@ srvamd
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g T AGE TS ASEE o

e @MEe G 1eh ol
IYI-ofA W w1 fEio

softie, URA-UH, SRSl qen YA ER faveryor
oo a&q & qer Suaifey YHET i G
T ATHST AT FEATHLT

e ¥ Hafya wrenfite @t

TEHT & WA

10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.

21.

e ==t 1 faeeryor

T qedihd qel e TR gedied
ERNIECI RIE T

sifered wd sifeafera swenfa geaied
YA -AIAG GOl ST Hedioh

o

Iefod A, AT fordY 3R Ry acistt, foeR Redr 71w 3rereaT, gea|

o T, ATFHINT RA&T0T, faefie; Tdeh A, IRT|

o SiTo TEAI, ST FEATC FHedTehe], hoald fgeal HEAUTH, IR

o oo AT, fewcl eaferdl 3R Jefehr RIGTOT, IHARTICT oA, SelTgTeTE |
SIIARTIOT hifreh, fR=<T 8101, gRamom @nfecy e, avdire|
SIARTIVT iR Ue faHeT hifieh, Ta-Trsir A& Rrenr fgwet fR1eTor, 3y g f3ul, ieramT, 73 feed|
STIARTICT HHRAH, etr Bed oheet, I e 3, serarar, 718 el
st AR g, ATeafAs faegmerat & fgwdr RaTor, IeTeUTeT 7Y 3ehres, S|
ST STTe; QJoFel, TRt ITaROT 3R arclelt, 3 e 3, eraar, 1S fereell|
ATy faarsy, s faare, feare #Age, semgEE|

HreTaATy faardy qam Sarer sfear, RRe<r fRrator, fordy g, e

rtegoid, feT s1raT RIeTor, faele gede #AfeR, R

TGATY FhTT, fRwar RIETOT, IoTTe fehdlel &R, STTefer |

A TagRY aret, ReCy fR1870T, TEdRN gfsedherd, #ys|

LI aisy, fgwel RIeToT, fasile e #HfeT, 3T

SAEHNARTIOT AT, #1797 T fRI&T0T faferr vd re-faier, fasite qeas #fex, 3R
eIy gaTE aAT, fOER Redr T e, g

HNARTH TIIEY, ST i R8T, o Tnfecy FER, aRIored |

arfasT &g, fR=dr RIeTor, ool g f39), #a|

ReT e, Tafers et 30K Red it Fafarer sgawar, 3md g 3o, el amer, 78 fen |
gRca Tagn), cgagiie Rl cTThTT, dleh AR Yh1elel, STEIEIG |
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Course - 7(iv) Pedagogy of Malayalam I — Part 1

Credit: 4

Essence of the course:

Malayalam is the medium for comprehending ideas, for reflection and thinking, as well as for

expression and communication. This course deals Evolution of Malayalam Language, Historical
development of Malayalam Literature, Language skill, curriculum development in Malayalam,
Discourses in Malayalam, Methods of teaching Malayalam, Theories of learning with special reference
to Malayalam teaching, Evaluation of learning Malayalam. This course is visualized as a range of
language based activities, which will aid in strengthening the ability to 'read', 'think', ‘discuss and
communicate' as well as to ‘write' in the language of instruction.

Objectives:
At the end of the course the student teachers will be able to

enable the student teachers to acquire knowledge of the sound systems of Malayalam and to
familiarize them with the appropriate terminology to describe the sounds in Malayalam.
enable the student teachers to understand correct Malayalam usage and to acquire good
pronunciation and fluency of speech.

familiarize student teachers with the school syllabuses related to high school classes.

help student teachers acquire a working knowledge of the grammatical terminology and the
grammatical system in Malayalam.

develop in the student teachers the ability to write in an appropriate manner for a particular
purpose with a particular audience in mind.

realize the significance of teaching Communicative Malayalam.

develop their skill in curriculum transaction.

develop a thorough understanding of the conceptual background of Malayalam.

improve the understanding of the principles of curriculum construction and organization in
Malayalam language.

CONTENT OUTLINE

Unit 1: Evolution of Malayalam Language

Over the ages - Status of Malayalam language at different periods - Relationship between
language and social development - Functions of language in the society - Influence of mother
tongue in the formation of culture - Relevance of mother tongue in a democratic society -
Mother tongue as a medium of instruction - Malayalam as an official language

Unit 2: Historical development of Malayalam Literature

Development of Malayalam literature - The influence of Tamil and neighboring languages on
Malayalam - Influence of Sanskrit - Contributions of early poets - Contributions of
Ezhuthachan - Earlier poets - Earlier prose writers - Development of champu - Development
of the present day Malayalam Literature - Development of other forms of literature such as
drama, short stories etc. - Development of Malayalam literature till date - Short description of
the development of Malayalam Literature.
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Unit 3: Language skill
Listening — Speaking — Reading — Writing - Importance of basic skills in language learning-
strategies and activities appropriate for different levels-process learning.

Unit 4: curriculum development in Malayalam

Curriculum development-General principles-psychological, sociological, philosophical, needs
and interests of learner, nature of subject matter and philosophy of nation - Different
approaches to curriculum organization — Spiral, topical and concentric approach - New school
Malayalam curriculum and its critical appraisal -— Micro teaching — definition and principles
of micro teaching cycle — limitations. — Teaching Skills — meaning, analytical approach to
understand teaching learning process in Malayalam in terms of teaching skills — relevant
teaching skills in teaching of Malayalam- Core skills

Unit 5: Discourses in Malayalam
Importance of discourses in the daily life - Functions of seminars, symposiums, debates,
discussions, speeches, brain storming, screen play, essays, memorandums, letter writing,
notice, press notes, editorial, postures, advertisement, travelogue, biography, auto biography,
description, dramatization etc. for effective communication.

Unit 6: Methods of teaching Malayalam
Lecture cum Demonstration method -Inductive and Deductive method - Dalton Plan - Project
method - Play way method - Role play and simulation - Co-operative and collaborative
strategies -Problem solving method.

Unit 7: Theories of learning with special reference to Malayalam teaching
Theory and practice of: Cognitive constructivism (Piaget and Bruner) and Social
constructivism -Chomsky’s concept of language development - Multiple intelligence - Critical
Pedagogy - Recent changes practiced in the state schools

Unit 8: Content Analysis
Pedagogic Analysis - Meaning and steps of analysis - Pedagogic analysis of the lessons in the
text book of 8", 9" & 10" standards.

Unit 9: Evaluation of learning Malayalam
Importance of evaluation - Different types of evaluation — merits and limitations - Continuous
and comprehensive evaluation — Area of CCE - Evaluation criterion for different learning
activities - Construction and administration of achievement tests -Evaluation of mental
processes - Relevance and administration of grading system.

Unit 10: Models of Teaching
Meaningful verbal learning model — Gagne’s hierarchical model — Information processing
model — Concept attainment model — New trends and approaches in language learning —
Behaviourism, structuralism, cognitive interactionist approach, constructivism, multiple
intelligence theory

44



Mode of Transaction:

Introductory lecture, Use of multimedia resources, Library resources, Dictionary and online

referencing, Usage of Language games, Mind mapping, Demonstration, group discussions

Practicum: Task and Assignment

1.
2.

No o ko

10.
11.
12.
13.
14.

15.
16.

17.

18.
19.

Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)

Prepare a short essay on inter relationship between language and social development. (group
activity)

Open discussion on Mother tongue as a tool for transforming culture

Seminar (group) on Need of mother tongue as the medium of instruction

Seminar (group presentation)

Prepare short essay on 5 sub topics

Trace out the activities included in the Text book/Hand book for developing basic language
skills among the learners

Find out the activities mentioned in the text book and hand book for developing the creativity
among the learners.

Prepare essay on general principles of curriculum development.

Prepare an editorial for your class magazine

Prepare postures on any social issues

Write a screen play based on any one of the poems in the 8" or 9" std text book

Select a poem from any text book and present the same through simulation (group task)
Conduct a debate on the relevance of critical pedagogy in the context of the teaching-learning
atmosphere prevailing in the schools in Kerala

Conduct a seminar on Chomsky’s concept of language development.

Analyse and trace out the learning activities included in any one topic on the basis of prescribed
curricular objectives (Group task)

Analyse any one text book and Trace out new vocabulary, phrases, idioms, proverbs, and
grammar contents (group task)

Conducts a panel discussion on the relevance of grading system in the B.Ed programme.
Prepare a sample question paper considering all the elements of a scientific question paper
(group task)

Mode of Assessment

Written test and Task and assignment
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Course - 7(v) Pedagogy of Telugu | — Part 1

Credit: 4
Essence of the course:
Objectives:

CONTENT OUTLINE

Mode of Transaction

Practicum: Task and Assignment
Mode of Assessment

References:

Syllabus yet to be prepared for Course -7(v) Pedagogy of Telugu I — Part 1.
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Course - 7(vi) Pedagogy of French — Part 1

Credit: 4
Essence of the course:
This course is to enable students to specialize in teaching French as a foreign language and to
develop an understanding of the modern day teaching approaches to teach grammar, vocabulary and
pronunciation. The course includes analysis of teaching content and text books.

Objectives:
At the end of the course, the student teacher will be able to:
e understand the basic theories of learning and communication

e understand different approaches of teaching FLE/FLES

e acquire knowledge of various techniques in teaching oral and written skills
e prepare unit plan and activity oriented Lesson plans

e apply the theoretical concepts in classroom teaching

e develop the positive attitude among the students

e stimulate curiosity and creativity

CONTENT OUTLINE

Unit 1: Theories of Learning
Behaviourisme — Rationalisme —Constructivisme - Socio —cognitivisme — Intéraction de tutelle
de Bruner — Intelligences multiples de Gardner
(Manuel de formation pratique : P.29-32,)

Unit 2: Communication in teaching
Quatre théories importantes de la communication pour la didactique - Le non-verbal en classe
de langue - Registre de langue — Enonciation —Actes de parole — Intéraction -Compétence de
communication
(Manuel de formation pratique : P. 49-52,52-56, 57-59, 60-61, 62-63, 64-66, 70-71)
Teaching Skills — meaning, analytical approach to understand teaching learning process in
French in terms of teaching skills — relevant teaching skills in teaching of French

Unit 3: Didactic strategies for oral skills
Compréhension orale: Différents types d’écoute — Supports de la compréhension orale -
Démarche pédagogique de 1’écoute en classe. — Production orale: Interagir — Simulation —
Simulation Globale — Jeu de réles
(Manuel de formation pratique: P. 96-99, 104-107)

Unit 4: Didactic strategies for written skills
Compréhension écrite: Types de texte — Processus de lecture — Types de lecture — Démarche
pédagogique de la compréhension de 1’écrit. —Production écrite: Ecrire pour communiquer —
Ecriture créative
(Manuel de formation pratique: P.119-120, 122-123, 128, 129-130,133-137, 138-141)
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Unit 5: Revision of teaching content (Grammar and Vocabulary) & Teaching of Grammar
Modes et temps — Pronoms— Prépositions - Adjectifs - Adverbes - Articles — Conjonctions de
coordination et subordination
Prescribed book: Grammaire Frangaise, Jacqueline Ollivier
Définition de « grammaire » - types de grammaire - grammaire implicite/ explicite —
inductive/déductive — Notions: activité, exercice, tache
(Manuel de formation pratique: P. 183 -195)

Unit 6: Revision of Teaching content (Pronunciation) & Teaching of Pronunciation
Revision of teaching content :
Voyelles et consonnes — Division des syllabes - Liaisons et enchainements
Prescribed book: Phonétique progressive du francais — Niveau débutant et intermédiaire

Teaching of pronunciation

Différence entre phonétique et phonologie — Méthodes de correction phonétique - Transcription
phonétique

Prescribed book: La phonétique audition, prononciation, correction

Unit 7: Lesson plan preparation
Définition et role du plan de cours — Conseils méthodologiques pour préparer les lecons

Unit 8: Detailed analysis of following text books
Mauger bleu / C’est génial / Echo/ Saison

Unit 9: Creation of teaching aids
Images de Manuel — Images sur internet — tableaux muraux — diagrammes — cartes de memoire
— dessins — schémas préparés sur papier — maquettes — objets réels

Unit 10: Methodology of class observation
Méthodologie de I’observation de classe — Elaborer une fiche d’observation - Criteres
d’observation — Grille d’observation

Mode of Transaction
Lecturing on theoretical concepts, Project method, Tasks and Assignments.

Practicum: Task and assignment
1. Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)
Seminar on foundation and significance of French language teaching
Oral Communication tasks
Language Lab activities
Preparation of micro lesson plan
Preparation of micro lesson plan using computer assisted instruction
Sessions in small or medium groups
Language games on grammatical structure
. Dramatization and miming.
10. Project on formation of new words

©ooN Ok WD
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11. Planning of 10 vocabulary building exercises and techniques to teach the students in the

classroom.

12. Assignments & Library work

13. Preparation of audio visual aids(PPT, Charts, Models)
14. Listening to radio news and responding to questions.

Mode of Assessment
Paper-pencil tests, Performance tests, Formal and Informal Testing

References:

1.
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International, 1999.
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Course - 7(vii) Pedagogy of Mathematics — Part 1

Credit: 4
Essence of the course:

This course is to enable student teachers to specialize in mathematics teaching to develop an
understanding of the curriculum and linking school knowledge with community life. The course
includes reconstruction of mathematical knowledge through appropriate pedagogic processes and to
communicate meaningfully with students.

Objectives:

At the end of the course, the student teacher will be able to
e appreciate the nature, structure, scope of Mathematics and its relation with other disciplines.
e acquire knowledge of the nature and development of Mathematics

e understand the aims and objectives of teaching Mathematics

e prepare unit plan and activities oriented Lesson plans for effective classroom communications.

e prepare the prospective Mathematics teachers as facilitators for effective teaching and learning
of Mathematics.

e apply different methods and techniques of teaching of Mathematics and to employ them

proficiently in the classroom
e develop the positive attitude among the student in teaching Mathematics
e appreciate the role of Mathematics in day-to-day life
e stimulate curiosity, creativity and inventiveness in Mathematics

COURSE CONTENT

Unit 1: Nature and Significance of Mathematics
Meaning and Characteristics of Mathematics — Nature of Mathematics: Precision, Logical
Structure, Abstractness, Symbolism— Need and Significance of Learning Mathematics. Scope
of Mathematics- Mathematics in day today activities in our life, various fields, disciplines and
subjects.

Unit 2: Great mathematicians and contributions
History of Mathematics —VVedic Mathematics- Contribution of eminent mathematicians for the
development of Mathematics —Aryabhatta, Brahmagupta, Baskara, Ramanujam, Euler, Euclid,
Pythagoras, Rene Descartes, Gauss.

Unit 3: Aims, Goals and Objectives of Learning Mathematics

Aims: Practical, Disciplinary, Cultural, Vocational, Social and Aesthetic - Taxonomy of
Educational of objectives: cognitive, affective and psychomotor domains for teaching
Mathematics - Revised Bloom’s Taxonomy of Educational of objectives with specifications -
General Instructional objectives: Knowledge, Understanding, Application, Skill, Interests,
Attitude, Appreciation and Personality traits - Writing General Instructional objectives,
specific learning outcomes and teaching points of various content areas in Mathematics.
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Unit 4:

Unit5:

Unit 6:

Unit 7:

Unit 8:

Unit 9:

Lesson plan preparation

Lesson planning — Meaning, Purpose, Components and Characteristics - types - needs -aspects
of a good lesson plan —different models/approaches for writing lesson plan — Unit Plan, Year
Plan.

Methods and Techniques of Teaching for Facilitating Learning Mathematics
Methods of Teaching: Inductive, Deductive, Analytic, Synthetic, Lecture-cum-Demonstration,

Heuristic, Laboratory, Problem solving, Project. Techniques: Oral work, Drill, Review and
Assignment.

Models of Teaching Mathematics

Five E-Model- Engage, Explore, Enforce, Expand and Evaluate. — Suchman’s Enquiry Model
and Bruner’s Concept Attainment Model — Individualized Instruction — Programmed
Instruction — Meaning and concept — Types — Linear, Branching, Mathetics.

Learning Resources and diverse classroom

Mathematics textbook — workbook — Mathematics library — Mathematics laboratory —
Mathematics club— Mathematics exhibition and fair — using community resources for
Mathematics learning — pooling of learning resource in school complex / block / district level.

Professional development of Mathematics teacher

Pre—requisite qualifications — professional training: selective academic training, in-service
training, professional activities, school activities, mathematical organization — administrative
duties — community activities—qualities of Mathematics teacher—ethics of teacher — social and
environmental responsibilities of the Mathematics teacher — problems faced by the
Mathematics teachers.-Appropriate use of ICT for Teacher Professional Development (TPD)
— Linkage — contribution to corporate life and to society, Journals and other resource materials
in Mathematics Education — Participation in conferences/Seminars/Workshops -Qualities of a
Mathematics Teacher.

Teaching skills

Teaching Skills — meaning, analayitical approach to understand teaching learning process in
mathematics in terms of teaching skills — relevant teaching skill in teaching of mathematics —
core teaching skills, meaning, components, observation procedure, writing lesson plan, for the
following core teaching skills — Writing instructional objectives — Introducing a lesson, Fluency
in Questioning , Probing Questioning, Explaining, Illustrating with Examples, Stimulus
Variation, Reinforcement, Using Blackboard and Closure — micro teaching as a technique for
acquiring teaching skills - Integration of Teaching Skills — Meaning, Need and Strategies —
Vicarious integration and summation.

Unit 10: Research in Mathematics teaching

Research in the field of mathematics and mathematics teaching — stutus of achievement in
mathematics at elementary and secondary schools — areas of difficulties — phobia for and
attitude toward mathematics learning — factors related to mathematics learning — Action
research —implication of research findings
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Modes of Transactions:

Lecturing on Theoretical Concepts, Logical Reasoning of Mathematical problems, Analytic

and Synthetic Methods of Teaching, Project Method, Tasks and Assignments, seminars.

Practicum: Task and Assignment

Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)

Study any one of eminent mathematician and his contribution to development of Mathematics—
submit report

Writing specific objectives and teaching point of content areas in Mathematics of Algebra.

Collection of articles relevant to recent developments in Mathematics.

Prepare a year plan for any standard at the Secondary level.

Prepare a lesson plan for any topic in Mathematics based on Inquiry Training Model or Concept
Attainment Model.

Preparation of ten frames of Linear or Branching Programmes on any topic in Mathematics.

1.
2.

ISR

Learning Activities:

Learning the Content and practicing them appropriately, Oral work, drill, Review and

Practising Pedagogical Aspects for different areas of School Curriculum.

Mode of Assessment:

Paper-Pencil Tests, Performance tests, Formal and Informal Testing and Continuous

Comprehensive Evaluation.
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Course - 7(viil) Pedagogy of Physical Science — Part 1

Credit: 4
Essence of the course:

Physical Science is a general science, after having learning this Course, student teachers
understand the epistemological and pedagogical bases of physical science subject. They Pedagogy is
integration of knowledge about the learner, the subject and the societal context. This course comprises
of - the nature of the physical science subject, the aims and pedagogical approaches for the teaching
of physical science at different stages of school; and deeper theoretical understanding of children in
diverse social contexts.

The student-teachers will revisit basic concepts of physics and chemistry which was given in
upper primary and secondary school books. The student-teachers will work with such theoretical
studies as well as on the field with school children from different backgrounds, They will capable to
critically examine teaching learning processes that incorporate enquiry, discovery, conceptual
development, activity based learning, etc. within the classroom.

Objectives:
At the end of the course, the student teacher will be able to
e acquire knowledge of nature, values and modern approaches in physical science teaching.
e understand learning objectives and curriculum approaches in physical science teaching.
e apply acquired knowledge of various methods and technique in teaching physical science.
e develop skill in adopting various approaches of learning in physical science teaching.
e develop interest in participating the practice teaching.
e develop desirable positive attitude towards contribution of eminent scientist for
development of physics and chemistry.
e acquire hands-on experience in designing and developing suitable learning aids for
classroom instruction.
COURSE CONTENT

Unit 1: Nature of physical science
Meaning, scope — nature of physical science: Science as a dynamic and expanding body of
knowledge — Science as a process of enquiry and a process of constructing knowledge —science
as interdisciplinary area of learning — values in teaching physical science: individual, social.

Unit 2: Aims of learning physical science
Aims of Learning Science — Knowledge and understanding through science — Nurturing
process skills of science — basic and integareted science process skills and their fostering —
Development of scientific attitude and scientific temper — Nurturing the natural curiosity,
creativity and aesthetic sense.Contribution of eminent scientists: Albert Einstein, Isaac
Newton, Neils Bohr, C. V. Raman, J.C. Bose, Marie Curie.

Unit 3: Learning objectives of physical science:
Meaning of learning objectives — Revision of Bloom’s taxonomy by Anderson and Krathwohl
—learning objectives for upperprimary, secondary and higher secondary stages — Learning
objectives in the constructivist perspective.
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Unit 4: Lesson planning
Lesson planning — meaning, need — Factors that need to be considered for organisation of
concepts —Elements of a physical science lesson — different models/approaches for writing
lesson plan — aspects of a good lesson plan — Unit planning — salient features

Unit 5: Methods and techniques of teaching physical science
Lecture-cum-Demonstration method —Heuristic approach — Historical and Biographical
approaches — Scientific method, Inductive and Deductive methods- Project method —
laboratory method -Team-teaching —Supervised study —Role play — Play way — Programmed
instruction, Linear and branching programme— Computer assisted instruction.

Unit 6: Approaches in learning physical science
5E learning model — Collaborative learning approach —Problem solving approach — Concept
mapping — Experiential learning —Cognitive conflict — Inquiry approach — Analogy strategy

Unit 7: Teaching resources
Science Textbook: characteristics and evaluation of a good science textbook - use of text book.
Machine operated aids: epidiascope, filmstrip-cum-slide projector, Over Head projector,
digital projector, inter-active white board.
Non- Machine operated aids:
Graphical aids: flash cards, charts, flip chart, graphs, pictures, poster, and cut-outs.
Display Board: chalkboard, bulletin, flannel, magnetic, peg board and effective uses.
3D aids: objects, specimens, models.

Unit 8: Teaching skills

Teaching Skills — meaning, analyitical approach to understand teaching learning process in
physical science in terms of teaching skills — relevant teaching skills in teaching of physical
science — core teaching skills, meaning, components, observation procedure, writing lesson
plan, for the following core teaching skills —set induction, skill of explaining, skill of black
board writing, skill of stimulus variation, skill of reinforcement, skill of probing questioning
and skill of demonstration. — Micro teaching as a technique for acquiring teaching skills

Link practice — needs and importance.

Unit 9: Basic physics
Matter and Measurement: Measurement, Measuring Instruments
Forces and Movement: Motion, Force and Pressure, Motion and liquids, Laws of Motion
and Gravitation
Exploring Energy: Types of Energy, Electricity, Heat, Work, and Power.
Exploring Phenomena: Magnetism, Light, Sound, Magnetic Effect of Electric Current.

Unit 10: Basics Chemistry
Matter: Separation of Substances, Matter in our Surroundings, Elements, Compounds
Exploring Chemical Changes and Formulation: Changes around us, Matter and Its Nature,
Chemical equation, Chemical Reactions
Exploring Chemical Families: Periodic Classification of Elements

56



Exploring the World: Chemistry in Everyday Life, Combustion and Flame, Coal and
Petroleum, Chemical Bonds, Carbon and its Compounds.

Mode of transaction:

Lecture-demonstration method, Project method, Problem-solving method, CAl, Observation
method (field visit/exhibition/internship), Seminar/ discussion

Practicum: Task and Assignment

1.
2.

8.
9.

10.

Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)

“Science as a dynamic and expanding body of knowledge” prove this statement with any one
of the concept in physical science from school science books.(discussion)

Study the scientific attitude among the school teacher in your internship programme (survey).
Critically analyze different branches of physics and chemistry are available in the school
book from class 6 to 10" (Assignment).

Collect information from the internet about any 2 great scientist’s contributions to society
(present it in slideshow form).

Study the gender gap in learning science (scholastic record).

During your school visit, observe classroom teaching methods and techniquesused by the
school teacher (Report).

Prepare 2 concept maps physics and chemistry each from the content.(concept map)

Prepare liner or branching frames for a single concept from physical science.(PI)

Compare the leaning objective of physical science subject for upper primary, secondary with
respect to other country through internet (Data collection).

Mode of Assessment:

Written test, Task and assignment, Laboratory work
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Course - 7(ix) Pedagogy of Biological Science — Part 1
Credit: 4

Essence of the course:

This course is intend to enhance the ability and skill of the student teacher in understanding

the importance of science and its relevance to the existence of life in this earth and to teach the same
with different Techniques and approaches to the students of science learner.The student teacher will
be acquainted with such steps involved in planning the science teaching and implementing the
different methods and techniques in teaching of the same and further direct himself to do research.
Further it helps him to develop desirable positive attitude towards science teaching and its
development.

Objectives:
At the end of the course, the student teacher will be able to

Understand the nature of science and aims and objectives of teaching Biological Science.
understand the microteaching skills

Acquiring skills related in planning the lessons and presenting them effectively.

Develop a theoretical and practical understanding of the various methods and techniques of
teaching Biological Science.

Understand the criteria in selecting a good textbook and to evaluate Science textbook.
Understand the techniques of evaluating Science teaching and to construct an achievement test
to assess the learning outcomes of pupils.

Estimate the facilities required for the organization and maintenance of Science laboratory.
Understand the special qualities of a Science teacher and to acquire those qualities.
Understand the basic concepts in science for science teaching.

Acquire a favourable scientific temper towards science teaching and values.

Develops favourable positive attitude towards research on science teaching.

CONTENT OUTLINE

Unit 1: Nature of Science

Historical background of science — origin its Meaning, Scope, Nature -Science as a dynamic
and expanding body of knowledge-Science as an interdisciplinary approach-correlation of
science subjects — Science as a process of enquiry and a process of constructing knowledge —
Science to the society-Value development- Intellectual, Utilitarian, aesthetic, disciplinary,
training in scientific attitude, vocational.

Unit 2: Aims and objectives of teaching Biological Science

Aims of learning Bizological Science Objectives of teaching at Secondary school level-
Difference between Instructional Objectives and Learning Objectives — Learning objectives-
General objectives-Specific objectives based on Bloom’s taxonomy — Mastering on
Collaborative vs Constructivist Perspectives in planning the lesson plan

Unit 3: Curriculum in Biological Science

Meaning —Curriculum Framework — Curriculum and Syllabus — Principles of curriculum
construction — Approaches to curriculum — Development. — Recommendations of National
curriculum frame work on science curriculum-Analysis of Biological science syllabi and
textbooks of NCERT.
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Unit 4: Teaching skills

Teaching Skills — meaning, analyitical approach to understand teaching learning process in
biological science in terms of teaching skills — relevant teaching skills in teaching of biological
science — core teaching skills, meaning, components, observation procedure, writing lesson
plan, for the following core teaching skills —Skill of Introduction — Skill of Explaining — Skill
of probing questioning — Skill of demonstration - Skill of reinforcement -Skill of Stimulus
Variation. Skill of black board — micro teaching as a technique for acquiring teaching skills —
Link lesson practice

Unit 5: Learning resources
Science Textbook: Characteristics and evaluation of a good science textbook — use of text
book
Science library: values, book selection and organizing library work in science.
Science museum: importance, essential and desirable item - preparation of museum materials,
organization and management.

Unit 6: Organizing science related activities

Science club — Field trips/Excursions — Science Fairs/Exhibitions — Science hobbies —
educational values

Unit 7: Methods of teaching biological science
Lecture method, Lecture-cum-Demonstration method.- laboratory method, - Project method,
Heuristic approach, — Historical and Biographical approaches-Scientific method-Team-
teaching. — Remedial teaching.

Unit 8: Facilitating Individual learning strategies
Individualization of instruction — Programmed Instruction-linear and branching type-Computer
Assisted Instruction. — Role of Multimedia in teaching biological science.

Unit 9: Lesson plan
Lesson Planning — Essential features of Lesson Planning — Steps in Lesson Planning —Preparing
Lesson Plan —different models/approaches for writing lesson plan - Unit Plan - Steps in Unit
Planning

Unit 10: Content and pedagogical analysis
Analyze the content in science books for standard VI to X from lesson plan point of view and
Concretization of concepts — pedagogical analaysis of selected concepts for learning.

Modes of transaction:
Lecture method, Assignment Method, Report writing, Field visit & Preparation of Field report,
Laboratory Method, Presentation by students, Demonstration of scientific experiments.

Practicum: Task and Assignment
1. Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)

2. Critically compare Biological science syllabi of NCERT and State board at upper primary and
secondary stage through respective website.

3. PreparationofThreelessonplansonanytopicofBiologicalScienceincludedintheSciencetext book
ofsecondary / Hr. secondary school science subject.

4. Preparation of blue print for construction of achievement test.
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8.
9.

10.

Preparation of unit test for a unit in Biology.

Analysis of a Science text book report preparation.

During your internship programme, observe the normal class and report that Methods and
techniques of teaching Biological | science used by the school teacher.

Museum collection (preserved plants and animals)

Collection of rare specimens(ie. seeds,insects, algae, shells and feathers)

Select one or two topic from upper primary or secondary biology syllabus — identify the
learning difficulties — suggest suitable remedial measures.

Mode of Assessment:

Observation, Report preparation & Records, Assignment submissions, Seminar presentation,

Development of Psychological test.

References:

1.
2.

3.

oo

10.

11.
12.

13.
14.
15.
16.
17.
18.
19.
20.
21.
22.

Aggarwal .D.D. (2008), Modern Method of Teaching Biology, Karanpaper backs, NewDelhi.
Amin, J.A. (2011), Training science teachers through activities; towards constructivisim. USA:
Lap-lambert publishing house.

Anderson, R. D. (1992). Issues of curriculum reform in science, mathematics and higher order
thinking across the disciplines: The curriculum reform project. U.S.A: University of Colorado.
Bloom, Benjamin, S., Ed. (1958): Taxonomy of Educational Objectives, Handbook

I- Cognitive Domain, Harcourt Brace & WorldInc., New York.

Carin. & Robert, S. (1989). Teaching modern science (5th edition). U.S.A: Merill Publishing
Chauhan.S.S. (1985) Innovations in teaching learning process, Vikas publishing House, Delhi.
Central Board of Secondary Education. (2010), Manual for Teachers on School Based
Assessment Classes VI to VIII. Delhi.

Hassard J. (2000): Science as Inquiry. Good Year Books. New Jersey

Heiss, Obourn. & Hoffman. (1985) Modern science in secondary schools. New Delhi: Sterling
Publication (Pvt.) Limited.

Jenkins, E. W. (1997). Innovations in science and technology education. (Vol.VI), Paris:
UNESCO.]

Ramakrishna A (2012): Methodology of Teaching Life Sciences. Pearson. Delhi.

Sharma, R.C. & Shukla C. S. (2002): Modern Science Teaching, Dhanpat Rai, Publishing
Company, NewDelhi.

Sharma. R.C (2010): Modern Science teaching. Dhanpat Rai Publishing Company. NewDelhi.

Pandey, (2003). Major issues in science teaching. New Delhi: Sumit Publications.
Sharma, P.C. (2006). Modern science teaching. New Delhi: DhanpatRai Publications.
Siddifit, S. (1985). Teaching of science today and tomorrow. New Delhi: Doba’s House.
Sonika Rajan. (2012), Methodology of Teaching Science. New Delhi: Pearson Education.
Monika davar. (2012), Teaching of science, New Delhi: PHI Learning Pvt. Ltd.,

Nayak, (2003). Teaching of physics. New Delhi: APH Publications.

NCERT. (2006), Elementary level syllabus vol-1. New Delhi. ISBN 81-7450-593-8
Yadav, M. S. (2003). Teaching of science. New Delhi: Anmol Publications.

UNESCO: Mordern Trends in Teaching Biological Sciences Vols IlI.

Web resources:

el A

http://www.edutopia.org/blog/websites-for-science-teachers-eric-brunsell
http://naturalsciences.sdsu.edu/links.html
https://conbio.org/professional-development/education-programs
http://www.explorebiology.com/teachers/

61



Course - 7(x) Pedagogy of Social Science — Part 1
Credit: 4

Essence of the course:

This course sensitize the learners the relevance of social science in the current context. It make

them familiar about the techniques and approaches of teaching social science. This course acquaint the
preparation and administration of learning resources in the meaningful way. It develop the competency
in making use of appropriate assessment system to apprise the learning outcomes. It also sensitize the
learners about the various social issues and mould them to face the same in a plausible way.

Objectives
At the end of the course, the student teacher will be able to

acquire basic knowledge and skills to analyze and transact the Social Science curriculum
effectively following wide-ranging teaching

acquire a conceptual understanding on the process of teaching and learning Social Science

sensitize and equip student teachers to handle social issues and concerns in a responsible
manner.

Develop ability for critical and logical thinking and apply the acquired knowledge and skills in
unfamiliar situations

Acquaint with different methods, approaches and techniques of teaching social science
Develop ability to design different evaluation tools

Develop practical skills for analyzing socio-economic, political and physical phenomena

CONTENT OUTLINE

Unit 1: Nature and Scope of Social Science

Meaning, Scope, Content and Concept of Social Science — Features of Social Science —
Classification of Social Science - Difference between Social Science and Social Studies —
Social Science relationship between History, Geography, Civics and Economics — Need and
importance of Social Science in Modern age.

Unit 2: Aims and Objectives of Teaching Social Science

General and Specific aim of Teaching Social Science at secondary level — Relationship between
the objectives of teaching Social Science with special reference to the objectives of Secondary
education commission - anticipated outcomes of the Teaching of Social Science — The values
inherent in Social Science: aesthetic, moral, utilitarian, intellectual and vocational — Values of
National Integration and International Understanding.

Unit 3: Teaching skills

Teaching Skills — meaning, analyitical approach to understand teaching learning process in
social science in terms of teaching skills — relevant teaching skills in teaching of social science
— core teaching skills, meaning, components, observation procedure, writing lesson plan, for
the following core teaching skills — skills of explaining, questioning, stimulus variation, using
black board, and closure— micro teaching as a technique for acquiring teaching skills —
integaration of teaching skill — strategies — link practice
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Unit 4: Design of Lesson Plan
Need and importance of lesson plan — steps in lesson plan — Stating of instructional objectives-

offering appropriate learning experiences to achieve the formulated objectives, — different
models/approaches for writing lesson plan — preparation of unit plan

Unit 5: Methods and approaches for Teaching Social Science
Approaches: learner centered approach and activity centered approach, group learning, and

problem solving — Methods: observation method, project method, field trip, dramatization,
discussion, assignment, lecture method, and Team teaching.

Unit 6: Self-Instructional Modules in Social Science Teaching
Programmed learning —Linear and Branching programme — Computer Assisted Instruction —

Group Directed Instructional Modules.

Unit 7: Technological Media in Social Science Teaching
Hardware and Software approach-Multimedia in social science teaching.

Unit 8: Evaluation of Teaching and Learning in Social Science
Importance of evaluation — tools and techniques of evaluation in social science — characteristics

and criteria for the preparation of different objective test items, short answer and essay
questions in Social Science - Preparation of an achievement test , Preparation of blue print,
Diagnostic test and remedial teaching.

Unit 9: Supporting Devices of Social Science Teaching
Educational Excursion, Field Trips — Social Science laboratory — Social Science Class room —

Museum — Social Science Library — utilization of community resources- Bringing community
to the school-taking school to the community, Teaching of current affairs and social issues.

Unit 10: Pedagogical analysis of content in Social Science at Secondary level
Stage — | - 6th to 8" Standard Social science text book. Stage — 11 - 9" and 10" Standard Social

science text book.

Mode of Transaction
Lecture cum discussion, Dramatization, Field visit, Debate, Panel Discussion.

Practicum: Task and Assignment

1. Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)

2. Preparation of a practical records on the basis of the observation of school practice undergone
during the first week of internship

3. A detailed report may be prepared after visiting the various institutions which are practicing
innovative approach in transaction modalities

4. Organizing field trip to any one of the place of historical importance.

5. Newspaper analysis.

Mode of Assessment
Unit test, Project, Preparation of assignments, Preparation Teaching aids, Seminar Presentation.
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Course - 7(xi) Pedagogy of Computer Science — Part 1
Credit: 4

Essence of the course:

This course is to enable students to specialize in Computer science and to develop an

understanding of the curriculum, linking school knowledge with community life. The course includes
reconstruction of Computer Knowledge through appropriate pedagogic processes and to communicate
meaningfully with children

Objectives:
At the end of the course, the student teacher will be able to

enable the student teachers acquire knowledge on Fundamentals of Computer.

acquaint the student teachers with the aim of teaching computer science at various levels.
help the students teachers in acquiring skills relating to planning lessons and presenting them
effectively.

familirise the student teachers with the various methods of Teaching Computer Science.
understand the Computer Science curriculum and various approaches.

make the student teachers aware of the use of various instructional materials and aids in
Teaching of Computer Science.

enable the student teachers acquire knowledge on Computer Evaluation.

CONTENT OUTLINE

Unit 1: Introduction to Computers

Hardware components of a micro computer — Input and Output devices — types of computers —
Software - History of Computes - Network Communication — Computer viruses — Protective
measures — Software: definition — System software — Application Software — High level and
Programming languages — use of computers in schools.

Unit 2: Aims of Teaching Computer Science

Introduction — Aim and Objectives of Teaching Computer Science — based on Bloom’s
Taxonomy of Educational objectives — Computer Science Teaching at different levels:
Primary, Secondary and Higher Secondary levels.

Unit 3: Teaching skills

Teaching Skills — meaning, analyitical approach to understand teaching learning process in
computer science in terms of teaching skills — relevant teaching skills in teaching of computer
science — core teaching skills, meaning, components, observation procedure, writing lesson
plan, for the following core teaching skills — Set induction - Skill of explaining, stimulus
variation, reinforcement, Questioning, Blackboard writing, Skill of Demonstration - Skill of
Closure — micro teaching as a technique for acquiring teaching skills — integaration of teaching
skill — strategies — link practice
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Unit 4: Lesson, Unit and Year Planning
Lesson Planning: Importance of lesson plans, writing instructional objectives and planning for
specific behavioural changes. — Different models/approaches for writing lesson plan — Unit
Planning: Preparation and use of unit plan, Year planning

Unit 5: Methods of Teaching in Computer Science
Lecture- Lecture —cum — demonstration - Demonstration — Problem Solving — Project Method
— Scientific Method — Analytic and Synthetic Methods, Inductive-deductive approaches of
teaching computer science; Individualized instruction-Concept - Self learning - programmed
learning - computer- assisted learning (CAI) - Computer Managed Learning

Unit 6: Instructional Aids

Meaning of the term instructional aids - use and importance of instructional aid in computer
science — Guiding principles for the effective use of audio visual aids — classification of audio
visual aids: The first approach, The second approach, the technological approach, The Edgar
Dale Cone classification approach — Instructional material or teaching aids: Epidiascope —
Overhead Projector — Black board — Visual Media — Charts- Maps —Graphs — Diagrams —
Interactive Whiteboard — PowerPoint Presentation (Multimedia Presentation- preparation and
use of the instructional media)

Unit 7: Curriculum in Computer Science
Introduction — Meaning — Definition — Principles of Curriculum development, Selection of
content and organization of subject matter - Approaches to the organization of computer
science curriculum: correlated approach, Integrated approach, Topical approach, Concentric or
spiral approach, Chronological and sequential approach - Present status of Computer Science
in Secondary and Senior secondary education

Unit 8: Computer Organization
Introduction — Components of Digital Computer — Functional units of Computer System —
Memory Unit: Read Only Memory (ROM), Random Access Memory (ROM), PROM,
EPROM and EEPROM - Central Processing Unit (CPU) — Arithmetic Logic Unit (ALU) —
Input and Output devices — Storage devices: Hard disk, Magnetic Tape, Floppy disk, Optical
disk — Software: Software Classification, Operating System: Introduction, Basic functions of
OS, Classification of OS.

Unit 9: Text Books, Assignment and Review
Computer Science Textbook: Meaning — Qualities of good computer science text book — value
of the computer science library. Assignment- types —need-characteristics of good assignment
— correction — review — characteristics of a good review — need and importance of reviewing
lesson.

Unit 10: Evaluation in Teaching of Computer Science
Introduction - Meaning — Definition — objective based evaluation — tools and techniques in
evaluation — evaluation for achievement, diagnosis, prediction and remedial measures —
Criterion and Norm referenced tests- Construction of different types of test: Principles of test
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construction and administration of an achievement test- Blue print — Characteristics of a good
test — Item analysis — Continuous and comprehensive evaluation — Formative and summative
assessment — Grading pattern — Computer Aided Evaluation — Online Examination.

Mode of Transaction

Lecturing on Theoretical Concepts, use of computers in lab, Analytic and Synthetic Methods

of Teaching, Project Method, Tasks and Assignments

Practicum: task and assignment

1.

Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)

2. Prepare digital lesson plan

No ok ow

Conduct Online Quizzes or E- Quizzes

Prepare E-Content (any two topics)

Develop a CAl Package (Using Visual Basic Programming)
Prepare any two E-assignments

Prepare Program Learning Material

Mode of Assessment

Written tests, task and assignments.
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Course - 7(xii) Pedagogy of Home Science — Part 1
Credit: 4

Essence of the course:

The pedagogy of Home Science focuses on developing the ability of the future teachers to

transact Home Science in inclusive class rooms at high secondary level. Various skills involved in the
transaction of curriculum have been given more importance. Approaches in teaching Home Science,
curriculum, teacher’s plan of action have been given more importance.

Objectives:
At the end of the course, the student teacher will be able to

enable the student teacher

develop a broad understanding of the principles and procedures used in Home Science
develop Home Science teaching competency.

understand and appreciate the importance of Home Science in school education.

have a critical study of learning Food & Nutrition, Human Health and Hygiene under Home
Science Curriculum.

develop the skills necessary for preparing modern science education

Prepare acceptance lesson models which lay down these procedures to the adopted for
preparing designs of lessons.

Manage introductional activity in such a way that the vast majority of the learners attain most
of the objectives

CONTENT OUTLINE

Unit 1: Nature and Scope of Teaching Home Science

Concept of Home Science, meaning of Home Science, scope of Home Science, importance and
value of Home Science, interdisciplinary linkages, home science and society.

Unit 2: Aims and Objective of Teaching Home Science

Objectives of teaching home science, goals and objectives of teaching home science,
advantages of using instructional objectives in behavioural terms —knowledge, comprehension,
application, skill, scientific attitudes, interests.

Specific objectives of different content areas in home science, solving problems of everyday
life, facts and principles of teaching home science.

Unit 3: Methods of Teaching Home Science

Scientific methods — observation, enquiry, hypothesis, experimentation, data collection,
generalization. Inductive and deductive procedures, lecture cum discussion method, lecture
cum demonstration method, laboratory method, question-answer method.
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Unit 4: Approaches in Teaching Home Science
Heuristic method, project method, biographical approaches in teaching home science,
communication in teaching home science, collaborative learning and experimental learning in
home science, facilitating learners for self-study.

Unit 5: Teaching skills

Teaching Skills — meaning, analyitical approach to understand teaching learning process in
home science in terms of teaching skills — relevant teaching skills in teaching of home science
— core teaching skills, meaning, components, observation procedure, writing lesson plan, for
the following core teaching skills — set induction(introduction), explanation, questioning,
demonstration, blackboard writing, closure, reinforcement, stimulus variation, illustration,
micro teaching as a technique for acquiring teaching skills — integaration of teaching skill —
strategies — link practice.

Unit 6: Curriculum in Teaching Home Science
Principles of curriculum development, selection of content and organisation of subject matter,
status of home science curriculum in senior secondary education.

Unit 7: Teacher’s Plan of Action
Lesson plan for teaching of home science — importance of lesson plan, good lesson planning,
merits and demerits, writing instructional objectives — planning for specific behavioural
change, catering different abilities of pupils in a class. Preparation for practical lesson plan. —
Different models/approaches for writing lesson plan

Unit 8: Home Science Laboratory
Planning, organisation and maintenance, developing lab routine, safety in lab, accident and
first aid, Practical work in home science, challenges while conducting practical, maintenance
of records — stock registers and account books, evaluation of practical work.

Unit 9: Instructional Material and Teaching Aids
Audio-visual aids in teaching home science, hardware and software approaches in teaching
home science, instructional use of software — graphics, models, PowerPoint presentations,
transparencies, films, audio CDs, video CDs. Instructional use of hardware — projector,
overhead projector, radio, CCTV and television.

Unit 10: Evaluation in Teaching Home Science
Evaluation of student’s achievements in home science, techniques and tools of evaluation,
written examination- merits and demerits, construction of unit tests - marking scheme,
interpretation of result. Comparison between teacher-made test and standard test.

Mode of transaction:

Use of multimedia resources, Library resources, Accessing Online input on the topic, Print
versions of texts focusing on communication, Usage of ICT, Introductory lecture, Micro-teaching,
Lesson Plan preparation, Demonstration, Mind mapping, Small group discussions, Home Science Lab
activities
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Practicum: Task and Assignment

1.

©NOUA WD

Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)
Preparation of radio and TV lessons.

Preparing teaching aids — models, graphs, short answer tests, score cards.
Development of evaluation device — essay type and unit tests.

Development and administration of test papers and submission of reports.

Plan of equipment’s for home science lab in schools.

Critical study of home science syllabus in senior secondary schools.
Demonstration of practicals in senior secondary.

Mode of Assessment:

Evaluation based on documentation (written), Address the level of pupil involvement in Group

Discussion, Performance evaluation (seminar, project and assignment), Monitor the ability to
distinguish between similar concepts, Use of Checklist to monitor, rate performance in each skill
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Course - 7(xii1) Pedagogy of Commerce | — Part 1
Credit: 4

Essence of the course:

In the 21% century, the world is becoming more and more dependent and the concept of global
village has made the people to look for commaodities from global market. The knowledge society with
ICT and scientific development is expecting a different types of knowledge and skills from the teachers
and learners in the field of Commerce and Accountancy This course is designed to enable the student
teacher to develop a positive attitude towards the teaching and learning of Commerce and Accountancy
with the knowledge on the curriculum

Objectives:
At the end of the course, the student teacher will be able to
e acquire knowledge of the terms and concepts used in Commerce and Accountancy
e understand principles of Curriculum and commerce education;
e apply the knowledge in teaching higher secondary Commerce and Accountancy;
e develop skillsin preparing commerce curriculum,
e develop interests in learning recent developments in Commerce and Accountancy, and
e develop a desirable positive attitude towards the teaching of Commerce and Accountancy.

COURSE CONTENT
Unit 1: Commerce
Business- Industry and Commerce —meaning- definition-classification- trade, transport,
warehouse, banking, insurance, and advertisement - comparison of commerce with other
subjects - share market —consumerism - e commerce.

Unit 2: Forms of Organization
Sole trade, HUF -partnership, companies, co-operatives and government organizations.

Unit 3: Book keeping
Book keeping —Accountancy — Journal — Subsidiary books —Ledgers-Trail balance —Errors and
rectification

Unit 4: Accountancy
Trading, Profit and Loss Accounts - Balance Sheet — Partnership and company Accounts —
Auditing-Interpretation of financial statements - Electronic Accounting - Tally-VAT (Value
Added Tax) calculation

Unit 5: Electronic commerce and Accountancy
Meaning, importance - developments and their relevance in the digital world. Moving e
commerce to e business — developing excellence

Unit 6: Commerce Education
Commerce Education — historical development— present status in secondary and higher
education-teaching basic skills-general commerce education —specific job training for
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business- teaching of Book keeping and Accountancy — integration of Commerce with other
subjects— Consumer Education.

Unit 7: Aims and Objectives

Aims , Objectives and Values of learning Commerce and Accountancy-Objective based
instruction (OBI)-Bloom’ s Taxonomy —cognitive, affective, and psycho motor domains-
Specification — meaning - principles — Importance in Teaching and Learning and evaluation—
effective teaching

Unit 8: Curriculum

Curriculum — principles involved in the curriculum construction - X1 and XII standard
Commerce and Accountancy syllabi —academic and vocational curriculum — vocational areas
identified in the Higher Secondary Stage under the heading “Business and Commerce” —
selection of materials — gradation of materials for School and College level. Comparison of
CBSE and State Board Commerce and Accountancy Syllabi. Impact of social, economic,
political & technological changes in education and in commerce education.

Unit 9: Approaches in learning Commerce

5E learning model — Collaborative learning approach —Problem solving approach — Concept
mapping — Experiential learning —Cognitive conflict — Inquiry approach — Analogy strategy

Unit 10: Teaching skills

Teaching Skills — meaning, analytical approach to understand teaching learning process in
commerce in terms of teaching skills — relevant teaching skills in teaching of commerce — core
teaching skills, meaning, components, observation procedure, writing lesson plan, for the
following core teaching skills micro teaching as a technique for acquiring teaching skills —
integration of teaching skill — strategies — link practice

Mode of Transaction:

Lecture method - Lecture cum demonstration method - Lecture cum discussion-Inductive and
deductive- Peer committee work- -Peer tutoring and teaching-Debates - Dramatization,-
Discussion method -Brain storming —~Workshop-Seminar — Symposium - Panel Discussion-
assignments -Project method - Problem-solving method — Observation method(field
visit/exhibition/internship) CAIl — e-learning and other self- learning methods

Practicum: Task and Assignment

1.
2.

Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)

Visits to banks, insurance houses, warehouses, trade centers, companies or to any other
business houses .Prepare a report and submit in your class for peer review.

Collection of business documents, newspaper and magazines articles (cuttings), business
forms etc. for classroom discussion and maintaining a record.

Prepare a reflective report based on your search in the internet regarding e commerce
development and sharing with your peer group.

Construct a new Commerce curriculum for school level to enrich the present higher secondary
education and report it in the class for peer reflection.

Any other field based project, task or assignment connected with the units in this course
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Mode of Assessment

Unit test, Project, Preparation of assignments, Preparation Teaching aids, Seminar

Presentation.
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Course - 8 PEDAGOGY OF A SCHOOL SUBJECT 2 (PART 1)

Course - 8(i) Pedagogy of Tamil Il —Part 1
SOID &HUGGLD (LPEOMESET Il - UGS 1

Credit: 4
SlguuemLs Gamum(:
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o IgLUML G HMETHMeT eUaIHGD Hmer QUME CFUIG6L.

o HMELGHHLL LD, UTLSHHLL LD SWMhSHGHIL LR SHSHID SiMelenst e’ (H&ev.

o LeUEUMSIITET SOHINGHHED (PEOMEeT HMWEF Q&FUIG60D.

o HMNHHL GHIMEISHS[HANGHET LILGTLGRSSHID Meenst 6UeTJHE60.
Hicgurewieney &MHLNSHSHL QUL LUNMMID SMeT 6U6NTEHS6V.

o GQumA ARNwer QaMHled Hmenest GLOLDLIHSSISHED.

o &DHHHL QFHMALHIL LS &HaNseT Luleiu(Bds LUNDMIONSSe6V.

6V 1: Qumfluilesr @uieoL]s e
QumALUTLSHeoT CHTSSMIGET - SHTUICLMHS SN (PSEWSHIOID - 6T6UIEHISHMS
QeueMuUIPBm s@Hel - ShGHneT YPMHMENEL UTHGLD (LPMM - FELPSLU LU LOFLN6m6sT
SO smal - gGphlenevemwill UfhHICSTTEHD SJHOMEL - CUTNEHMS  HIST6SHEme6r
TESSTEDSH6L

3IVG 2: HMLGFILL (PLD HLOI(LPLD
CoHAWws  HevaNs Qamamsuear  GMN&ECHETNST, LfHEHIENISHT - SHDLGHEIL L &EleL
SMUQLMAUNT URG - SO &HNGHN6HT GMECHTeNGHET, CHTESMIGET- CHTL_5,
QenLhlemev, Guevblemevls uetefgeafled LUNDHMIQLTAWITSES SO - D UM RISm6TdH
SMHUGGLD 261l_&WD - Q6L meug QMg SMUQLMAmWS HDHLINGS6L

316V 3: HicvuTeuoilenev &MHLNG G 60
hiewienNeney SONSHHL - UMIUWmD - HDEIGET - (N&HWGFQID - &LOME lemLDLIL-
HoerUUNMHEG6T - Qeneuurlill LUNDHEGET, Hlenm, GenmEeT.
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VG

VG

A6V

2 V()

EIMG)

VG

VG

4: UMLSEL LD &Wmifg 60

UTLSHLLLD SWfEHHe0ls CHemed - (PSAILSHOID - Liteplhledt SMHINGSHL CHTLLT(HSe-
UTLSSHLL SH60T LgHeneuSH6T - TG (DEDDMSB6T- JVGSHHL LD - UM S L SHHMHGSLD
ML &@OUINHEGLD 2 6iem Ceumium(p sei.

5: UMLMISMeNS SHLEHHL CHITSHSHMISEHLD (LD 6D MG (EHLD

QEwIule - 2 MIBOL - QLSS - FEMEILUTL LD SDOINEHL - CQUTH CHTEHSMIG6NT -
AL CHIHESMSET - (PMMEHET - CaumUTHSET (MDD UGLIL (PSH6L 6R6MUSTD QUGLIL
aempuiled o emem  HLOIPL UM MGmeT UTLSHL L SS6T  SligliLemL_uled  &MHLNGG6L
LUNMH & G6)

6: HMUALMLAH LUNMHMI(LPEHM S 6iT

LEBTenLWISMe, Q&&T0  SOHINEHL (Wemm - elemenuml(Bpsnm - BHlgLLLpenm
QWL (Wpevm - SO Wenm -  GCoUTFmelpemm - Uetalulled  GLOILp
LNHMENSST UTLSHLL LD SWTHLULSET SeuSIID - HOMD UGLL (PHD 6R6TUSMLD
QGUINDSTe SLOIDL LML &8 [HSHSHSHenen M&e.

7: LI HMHLIGHHe0I6L QAFHTLHEL MIL LIS &, 6dls 6T

Coemeauset - (P&HAWSGHUD - SHeogulled SemUd SHENSGET, SHempuiled SeMDUITE
SHONG6T - UTQETTE0 - QHTMELSGHTLE - eeedllLgley BITLTE SH@Hel - LULEF&HT - 660,
ol GOUUseT - S e afpgd - smeCGed UL afipdd- euemuLLD, LIHIHSsT,
SIL_6ML561T, @6M6UoILLILD.

8: GHLL6L,CU&EHEL HM6DTS 6T

CaLLEL Hmeit - (P&HHWSHIOD - CHLL 606 aULfld HDHMEL - CHLL 6D HMen6r aU6j&HGLD
QULNIGET - HetTemn&eT - GUEHEL Fmeom - UMUQWLTH LUNDH eSS (P& -
Coprésniser- HmbHw CUEFHT HELEOIWILLSET - S(HHSTL CUEHT GEDMEET - HEMENILLD
QUN(PEMMESET - BT QABALD LUNOHA - BT NP LUNOHE

9: LIgGHGH6L , eT(LpGH6L HM6irs et

Lig6H60 eI - (PSHWSFIaUD - Ligbssd MGGl CHTEEMSET - 61(p&GIS Fal (HG6,
MU (B LigHSHe0, eUMUSGET LigGge0, Hleom, Gmmaer - (PHHI(WeOMm Uigl -
QETLUPEMM LIQLIL - SYDbG LigliL - SNSHEMM UigLiL| - 61(PSHIHEL HM6I - 6T(LPSHIUSMSHT6u
QST 58 Hlemev - 6T(PSHIUSDGS (W6 LUNDE - HeLEL MSCIWI(LPSHS6T QUICOLISBET - 6T(L)E)IS 6060
QU S G 6T

10: QuomHl gy AWy

QL AWt QuibL&eT - Sl HGHGT - QML Hmemest GCLLLGSHISHEL -
ventNuilemL U LD - eUGLIL| GLOGLTETIENLD - LD6WT 6T(LPEFEFM] & LOELEET - HEMEVEMLOLI LIGTOTL|
- &DUYS6T -FUPSHTWIL LRISefLIL.
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SHUSGLD (LPHME 6T

alifleleny,  SHEOHGHIDIWIML 6D, LOTewed] &SHSHIRGL, EUUTTGL elanshd, GWpd
&HUGHHL, CQFUGHSTLLE, USTMS alfld SDNGH, QFIIGH SMHMEL, Y UIJHIGLD,
LI6TTILD 6360, QEWELHIL L& SMHLING F6L, Q&6 (I (LM, aN&eNens G (Penm,
eNemenm_GWenm, Seateil allfld &HINGSH60, Qe alflé HINGSH6L, LML 6D ELH6VLD,
BIL&D cpevld &HINGHeL, GQemmeumpe), HAmuys QerHeumdey &1 §s GCaetalsd
&HaNG6T epeuld &MINGH6L, QAMALILLNDHOMIIE|S Fal D IS SMHLNGES6V.

HOISE

QGLUUS Caiel, eumiQMAS Caie], eUUMLLILSET, IGLULS &@hSSTMSD, DTHFIL LML LD
(B HFHEL - QUGLILN6L LOMEuTeUT&H6T LRICHMenL ST 6D.

Qew(wenm LuNm& & e

1.

a &~ N

9.

10.

Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)
QamevoeNenemul(hd HWIMFGEH6L.

GSOUINLL S FHmeoLINed 2 60 HUWIMHEG60.

Seollg HLOIpHemLUNeL GLI&H6L.

2 MIGEH&HGS SHNGSH QUMALTARNWTEEL6T SMbhEHeU] 61601dH SIHGID eRHeUmTL LMHMIS
SITJ6UTRIS EHL60T 6Xl6Ifl& & 60.

60 o Fefllyl uuIma.

geTaugl G UTLSHAHGU UTLS GMILLY 6T(pSISE.

gaNeaUg e(h UMD &ON&GS QFTADOBIL LGS sTeueuTm) LwleTURSSHIH6 6T601dH SHLL LD
HITHES60.

@B QuUOD SOPMIETHET LLIqulsd SWIMfHHe0

QUMQEITE0), QFHTEMELSGSETLE HHLDEFESGET FIMHG S 60

UMJemed [HIT6LS6IT

1.
2.
3.

AQusdest gurud, . QFDCWLMANS &eveall, EMHST LLaNagTery, C&eomener.

sewuiLgl.ell. (1989) BOMALD SHINGGD (P&, FTHST LLaNaev, Cl&eimsment.

Camdleom SRSGFMH (2000) GLPHMSMWDWIS HLANWD SO SHINSSVID, SleFFLID
LiapLD6Y, SMHSIKJMTLOLD.

ComeaNbaymger, (. (1990) BOMOUILD SHNGGWL (PODEEID CHTEEMSHE@HLD, Freveaid
USIILSLD, Q& 6dT6m60T.

SLeumepHS), 2013. QUGSLUMMEE QeueilGl, Lgsneu siflwialuled Quissd, LgECEI.

SMEGTF6H, 2010. H6vre) YAHWIF, LTTH LSS SMe0UILD,ClF 60160601,
CougmIGCaHmumed, @.UM(1991) MUBSLOLD SONGGWD (PMMEET, F@hHeom GeueNuilL &b,
Geugyry.
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Course - 8(ii) Pedagogy of English Il — Part 1

Credit: 4
Essence of the course:

Equipping the student with English knowledge for communication and Literature for
appreciation. Developing the skill of communication in order to help children at various school levels
towards effective communication. The course focuses on developing the ability of the future teachers
to transact language in inclusive classroom.

Objectives:
At the end of the course, the student teacher will be able to
e develop English Language teaching competency.

e understand and appreciate the importance of English.

e haveacritical study of learning English as a second language in the multilingual Indian Society.
e understand the role of English in India and to improve English Language attainment.

e produce the different methods, techniques and strategies of ELT.

e Prepare and use appropriate teaching aids to make teaching more effective.

e develop the various micro skills to teach English language.

e acquire the skill of preparing lesson plans to teach English.

CONTENT OUTLINE

Unit 1: Foundation and importance of English language teaching
Meaning, Nature of English Language-English as a First Language; English as a Second
Language (ESL); English as a Foreign Language (EFL)-English in Post-colonial times- History
and Position of Languages in India; Kothari Commission (1964-66); NPE-1986 National
Curriculum Framework-2005(language education)-Principles of English Language Teaching.

Unit 2: Aims and objectives of teaching English as a second language
Aims of teaching English at the primary, Secondary and higher secondary level. English as a
Link Language — Functions of language, Linguistic Principles of English Language Teaching;
a Library Language, Window on the west, English as an asset language- Objectives of teaching
English as a second language — a) skill based (LSRW); b) ICT Language- Difference between
learning a mother tongue and a foreign language.

Unit 3: Teaching skills
Teaching Skills — meaning, analyitical approach to understand teaching learning process in
English in terms of teaching skills — relevant teaching skills in teaching of English as second
language — core teaching skills, meaning, components, observation procedure, writing lesson
plan, for the following core teaching skills — skill of stimulus variation, probing questions,
using black board, reinforcement and explaining — using micro teaching as a technique for
acquiring teaching skills — integration of teaching skill — strategies — link practice

77



Unit 4: Methods of teaching English
Direct method, Bilingual method, Dr. West method, Audio-video method — CAI (Computer
assisted Instruction), CALT (Computer assisted language teaching), CLT (Communicative
language teaching)- Play-way method.

Unit 5: Acquisition of language elements
Parts of speech, Tense forms, sentence — classification; types of sentences — simple, compound
and complex; pattern of sentences, forms of sentences: active and passive and question tags.

Unit 6: Lesson Plan format- Prose
Planning of the lesson —Need, Features and Advantages of lesson plan — different
models/approaches for writing lesson plan — Planning a Prose Lesson (Herbartian steps) - aims
and objectives of teaching Prose-Identifying and listing language material to be taught (New
lexical items and structures).

Unit 7: Lesson plan format-Poem
Concept, aims and objectives of teaching poetry in second language — Poetic devices-
Difference between prose and poetry teaching- Steps of preparing a lesson plan on poetry.

Unit 8: Technology resources for English language teaching
Concept and use of A.V. aids in the teaching of English: Black board and white board, flannel
board, bulletin board, flash cards, posters and flip charts, video clips, pictures, photos, puppets,
postcards and advertisements, newspapers, brochures, Realia. Over Head Projector (OHP),
Radio, T.V., role of computers, Power point presentation, Language laboratory and language
games.

Unit 9: Skill of listening
Concept of listening in second language-Listening skills and their sub-skills -Techniques of
teaching listening - Role of teaching aids in teaching listening skills - Difference between
hearing and listening.

Unit 10: Teaching of receptive skills - skill of reading
Concept of reading in second language-Mechanics of reading (Eye span, pause, Fixations,
Regression and speed) Types of reading: Skimming, Scanning, Browsing, SQ3R, Silent
reading, reading aloud, Intensive reading and Extensive reading.

Mode of Transaction:

Use of multimedia resources, Library resources, Accessing Online input on the topic, Print
versions of texts focusing on communication, Usage of ICT, Introductory lecture, Micro-teaching
through video lessons, Lesson Plan preparation, Demonstration, Mind mapping, Small group
discussions, Dictionary and Online referencing, Language Lab activities

Practicum: Task and assignment
1. Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)
2. Seminar on foundation and significance of English language teaching
3. Oral Communication tasks
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Language Lab activities

Preparation of micro lesson plan using computer assisted instruction

Sessions in small or medium groups

Language games on grammatical structure

Dramatization and miming.

Project on formation of new words

10. Planning of 10 vocabulary building exercises and techniques to teach the students in the
classroom.

11. Assignments & Library work

12. Preparation of audio visual aids(PPT, Charts, Models)
13. Listening to radio news and responding to questions.

© o N R

Mode of Assessment:

Evaluation based on documentation (written) — Address the level of pupil involvement in

Group Discussion — Performance evaluation (seminar, project and assignment) — Monitor the ability
to distinguish between similar concepts — Use of Checklist to monitor, rate performance in each skill
— Monitoring performance of communicative tasks

References:
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Course - 8(iii) Pedagogy of Hindi Il — Part 1
Credit: 4

T

T qeF=aEn@l 2005 a1 frer w1 AfuhR wwe 2009 fommerht foam qum foeor ufteer & fewe dedi
w1 eF H T@d gu e w1 qfHeRr U Uk ogd @€ UNEdd i WA kel @1 uredeEt 6 ool qen fererent
F G TN UG F TT A B WA @ woR, 9w Hen-faem w ey uE & Wesd SR ad
% ®0 § ged ufhl YW R M R ST §1 W 2005 K1 Thell wedeA ST AT et ® fF @
e % faatk R 99 % W@ s W T W ek famnhfE g 9@ wifed s & ufEe ® w@d &
TeEH WH| T e UGl H ST HeeR 1 fewE oM & forw et © R sremmae ftem & wigmsn o
ufad o faamert foren sreeen ® ufedd ® ved qft @ue € W9 @ FeRdn ¥ 9 @ &1 "E 3R
gfewon § gRedd oy iR Res w1 ufiRl TH o W WeW Wewyu B 3@ S ¥ wrw-foew s
WeEET SR oft Hequl & a1 ®, FEifw o w0 foen w5 omemfen &1 %W s 2, Wt faw e
TeT-HET e afew W & g o fawat # ot fgurr ww % # 9| Sl 1 gHe W™ g M
Y g2 U fagell W9 - wgwnfyes e, @Hm w1 mWiemd, wifd i frem § o w ofger enfk w9 @Hm
forerhl & fou S&0 ® W1 oreAmes e 6 oAU WReld & W w2

IAAA TETHA OO F AT WERT AR Gra-foae 1 F gfedt #1 s § W dar R T 1 oemn
g T foge wRteonfefal w1 sgw mw-foeor w1 GER 6 wemEar faon

TEHRT & a9y R34
o M & SA-3FeTT fFRISH H A
o W WEd HI GoMIH® WiHAT HI ST
o Y H TAEY I HALAT H GHSH]
o THT HI NI, el i OO R GH F ™ Gk G I S
o Wi & W W Ued % oIfR, wifd iR wHfeRwr &% wiq wwE e
o Wy HWEw & ql% AR R I SEAT S HHEA
o TITA, WETHA X WSHYEIF H1 favemu wX wHem favie R o= # GHH & STER Qe
o oy 3R Wfe & Felw wI S
o f&&t wrm & fafow ®u iR erfeaferasi w1 S
o Wl IR eIl W1 Todsd sifueAteRd
o wuEl SRifwAl % wia GegAeier e
o IR F WA SR fE H S
o fomnfdat #1 gorrcgsw emaT HI TEEEAT
o wwEl & wurEl fasE % Ui W WAMT SR SH W= e & fou fawmed § qe-ae % e
S
e VTN & THTART &I WhAT I S
o wiftfer iR R wifeforsr wifrer Toret &1 "W @R wUE
o W HWEH-fa@M & goHTs ICHI HI HIA
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e 1: faft @ s
T fafy &1 d9eRar T o vRdE fafter @ feedr — vmo-fawm § faft w1 wew — 5=
TS HT UISIET W T

TP 2: TEaw gor ggfaat o e o
forved MR - kI, -3 TE WAL — wEe fafy - 39 T SueEdr — STeed ugfd sl SureHar
—Td Ugfd # acetsa faem gomet ¥ freed — et foewr fafut & wreex @ wHEw

AR 3: SHER WeW @ el w1 faww
AR Y3-UfFERME Td MY-T9 — Sodreie SuaR e fet &1 fowm — =afes es @ wa g@a
— et v % fegEart ey # SAEER wem & ofier — et amn w wfes @Ey

THE 4: WO FERTATE-aT faeor v sfee o
T YANRIAT i SE¥ARAl TS gadr feefq — el #ivel g T 9T WERTnen o SR e —
THT-FANTIET 1 HEG — STo-FAremen § Yged foRd WM aTel STevAd SUSIUl — MTHI-YANTINen |
FTX HT TEA

e 5: FRAeS @ Steres o
s g &1 o @ sy wWee — fRmes fage & wE fafrat — Sewes fger =
METIRA T Ted —fet oo 99 4 fiwe omt & fau swemers foemn — et o 9@ % 1
M A e % #Rw ud e

THE 6: WINI-WYfE & ARG agdt w1 faeor
et oo ¥ W, B], FEER F Hed — fot v H WU EEE @ @redue Al w e —
fafr= oaefore sraat & feor § strRR WM aret gewnfEi — et wifec wi fafv= faumet @t
Ui ok — feed foor ¥ gEreR SR WArifFdAr # SurREd

e 7: e wifew o wafeatra & fafi= wem
qUEhid Td UEsd & AH U — YeUH ARH JFhS  AeHh, Hid MGl wd Afgferd et — fumast wd
FEA — e AR-foae Td HaR, T — FEHl, AR TE Tha ST

THE 8: WHANET TH suwt foemw
ATl T Hecd Td TO&C — YRAE GH=A 6T 61 foad — 99eeR- T $igd & &9 § —
adaH fe<t wifecd & wHciEs — GuEEs % ot TU- Afd @ Yol % W= #

T 9:
afe=t o &= § eremma famnffal & fau gwe e foewr w9 gAfaar - dfvw o — =l -
TH TEEL. — fel - TF [T - 9 & 3fe ¥ YRa % fafve gl @ gEer -
dfera wient — et *1 Gaunhe frafd ok wewmw & w9 4 fowfad @9 W oem arell i
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ThE 10: fet Tifecrwrt @1 dfera faamor
TR vRd ¥ fe<t wifesdr  — fafeosefn vd & et wifesar — siyfie wa & fe=dt
iR — %9 IR el WEThR — el & THg@ SYdl drises it

(3E-10 W GAfTd SHEAl & AR U SIS/ SHIANGR! W oUW Wil ¢ R 9w =
Hifg@®nl &1 SMEURYT IH 316vd )

Practicum: Task and Assignment
1. Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)
2. Other practicum activities relevant to the syllabus.

-
1. B, faereEm @ - et foeror o= oo & e #
2. HHA TER & - fe=dl =R
3. Sl A= Tl - F=g o=t
4. . IR fag - AMYfF® Wifed H Fgfeaai
5. SILUTESH uved - fafay wifefeaes =g
6. of.aeHREe Mt - TN fafy SR e
7. SILIGNY SHET - fe=t feqor
8. TIImsE . wygfemr - Hen feqor
9. &g & dram & whmE -1, fe<d w1 AwtR SR

2. AT T qun e ad e

3. fe= foeror fafay smem

4, &=t foeror owmisa wftuex

5. fgdta o faeor & sfusfa sfrm @t deFrarSt
6. w1 foeqor qem v fawme
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Course - 8(iv) Pedagogy of Malayalam Il — Part 1
Credit: 4

Essence of the course:

This course equipping the student teacher with Malayalam knowledge for communication and

its values for appreciation. It helps to prepare and use the various teaching aids in learning of
Malayalam. It also develops the skill of communication in order to help children at various school
levels towards effective communication. The course focuses on developing the ability of the future
teachers to transact language in inclusive classroom.

Objectives:
At the end of the course, the student teacher will be able to

develop positive attitude towards mother tongue (Malayalam), the rich and vivid culture of
Kerala, Arts of Kerala and Folklore etc.

develop the five basic skills such as reception, expression, creative ability, aesthetic sense and
productivity.

develop linguistic abilities — vocabulary sentence pattern, proverbs, idioms, grammatical
structure etc.

develop an insight into the historical and contemporary relationship with other Dravidian
languages, Indo-Aryan languages.

acquaint the trainee with advanced development in the theory relating to the teaching of mother
tongue.

acquaint the trainee with some of modern methods, techniques, procedures in teaching mother
tongue.

help the student to improve his professional competency and consciousness as a language
teacher.

acquaint the trainee with the use of different teaching aids, materials and media used in
language teaching.

develop computer skill in curriculum transaction.

Unit 1: Values of Teaching Malayalam

Disciplinary and cultural values: Mother tongue as medium and experiences — Means of
developing imagination, aesthetic taste and creative talents - Mother tongue as the key to social
and cultural heritage. To inculcate social, moral and spiritual values — perception, expression,
appreciation and culture.

Unit 2: Values of Teaching Malayalam — Application consideration

Application consideration: The correlation of the study of Malayalam with other languages.
How far the knowledge in the mother tongue can be utilized in the study of other languages
Sanskrit, English, Hindi and Tamil - Helps the covering of a major area of human experiences
- Gives the essential basis for the study of all other languages and subjects in curriculum.

Unit 3: Instructional Objectives

Concept of objective based instruction — Relationship among the objectives — learning
experience and evaluation - Instructional objectives and specification of Malayalam with
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special reference to Bloom’s Taxonomy - The aims and objectives of teaching mother-tongue
at the school level.

Unit 4: Techniques and Strategies of Teaching Malayalam
Mother-tongue as medium of thoughts and communication of ideas, emotions and experiences
—means of developing imagination, aesthetics taste, creative talents — key to social and cultural
heritage — inculcate social, moral and spiritual values — reception, expression, creative
ability, aesthetic sense and productivity — importance of language in life — especially mother
tongue — education — culture, thinking special life technology and democracy.

Unit 5: Methods of teaching Malayalam
Old methods — indigenous oral method. Methods — merits and demerits — new trends in the
methods of teaching — direct method — play — way — Dalton plan — dramatization — creative
activity — inductive, deductive, assignment modern innovation on education — systems
approach — programmed instruction, interaction analysis,

Unit 6: Educational technology used for learning Malayalam
Computerized instruction, stimulation in teaching, micro teaching - Listening — various
listening activities — hearing — visual impressions — radio, speech, film, television, pictures,
charts etc. How to prepare children for listening — importance of listening — basis of language
learning - Oral work — importance of oral work as basis of language learning — social and
cultural importance — the value of subconscious comprehension before speech.

Unit 7: preparation and use of various learning aids in Malayalam
Use of Audio-visual aids — Radio, TV, OHP, Video, Language Lab, Internet, CD, Clippings,
Pictures, Charts, Models etc. - Newspaper language — Style — Structure of News-Heading —
Credit line (By line) — Place line — Inro (lead) — Body — Nature of news - Radio language -
Advertisement language - New generation medias and its language — History of social networks
— Educational possibilities of social media — Youtube — Twitter — WhatsApp Messengers —
Blog

Unit 8: organizing and maintaining library, language lab and other resources in Malayalam.
Importance of library in language learning - Types of library - Organisation of classroom
library and school library - Techniques of library utilization in language learning - Relevance
of language lab.

Unit 9: appreciating poems, short stories and other forms of literature
Importance of reciting poems in chorus in the language classroom - Importance of analyzing
symbols, images, rhetoric, tunes etc. used in poems - Importance of analyzing symbols, images,
rhetoric, etc. used in stories for the appreciation.

Unit 10: Grammar, Poetic metre and Figures of speech
Parts of speech — Tense — Gender — Number — Case - Sentence structures - Language poetic
composition (10) - Use of various poetics (10)
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Mode of Transaction
Dialogue, seminars, discussions, and group-work

Practicum: Task and Assignment
1. Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)
Five relations of other language
Prepare a note on Malayalam curriculum in High School
Write an essay on approaches of Malayalam language in primary classes
Critically analyse the objective of teaching mother tongue.
Prepare a teaching manual on the basis of Bloom’s taxonomy.
Critically analyse five different methods & approaches in Malayalam language study.
Prepare one radio news & television news.
Prepares a collage on any relevant subject.
. Prepare two journal articles reviews from popular journals of Malayalam.
. Prepare a list of 10 books with all bibliographic details.
. Collects folksongs with similar tunes of poems in the text book and recite in groups
13. Analyse the language, images, rhetoric and symbols used in any short story/Poem.
14. Prepare a note on teacher directs grammar & prosody.
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Mode of assessment:

Written test and Task and assignment
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Course - 8(v) Pedagogy of Telugu Il —Part 1
Credit: 4

Essence of the course:
Objectives:

CONTENT OUTLINE
Mode of Transaction
Practicum: Task and Assignment
Mode of Assessment

References:

Syllabus yet to be prepared for Course - 8(v) Pedagogy of Telugu Il —Part 1

Course - 8(vi) Pedagogy of Mathematics — Part 1

The same syllabus as given in course 7(Vii)

Course - 8(vii) Pedagogy of Physical Science — Part 1

The same syllabus as given in course 7(Viil)

Course - 8(viii) Pedagogy of Biological Science — Part 1

The same syllabus as given in course 7(ix)
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Course - 8(ix) Pedagogy of Commerce Il — Part 1
Credit: 4

Essence of the course:

Considering the importance of teaching and learning in the knowledge society with
technological developments, the commerce teachers should have the improved pedagogical knowledge
and skills. They should be familiar with the methods, techniques and approaches in the teaching and
learning of Commerce and Accountancy. The competency of the teachers in the holistic assessment of
learners to enable them for further learning is another important aspect. Considering the changing
socio, political and economic aspects, and this course is designed to provide special skills to the student
teachers in planning, teaching and assessment aspects.

Objectives:

At the end of the course, the student teacher will be able to

acquire knowledge of the terms and concepts used in various methods and techniques
of teaching Commerce and Accountancy;
understand the different types of teaching and learning methods, and technology in and
of Education to teach Commerce and Accountancy;
apply the knowledge in analyzing, selecting and adopting the suitable methods,
techniques and aids for the purpose of teaching Commerce and Accountancy;
develop skills in using the suitable techniques in teaching and testing ;
develop interests in knowing the recent development in the teaching methodology, and
technological developments in Commerce and Accountancy , and
develop a desirable positive attitude towards the innovations in Commerce and
Accountancy.

COURSE CONTENT

Unit 1: Lesson planning
Macro teaching - Lesson planning — types - format -needs -aspects of a good lesson plan — unit,
instructional objectives, specifications, teaching aids, content analysis, learning experiences,
evaluation, review, and assignments — four column lesson plan —horizontal relationship in the
lesson plan — different models/approaches for writing lesson plan

Unit 2: Organization of content and learning experiences
Organization of subject matter -unit —topical -concentric—logical and psychological — maxims
in teaching -organization of learning experiences —types-Edgar Dale’s cone of experience —
motivation.

Unit 3: Instructional Aids
Teaching aids — classifications — two dimensional and three dimensional — projected and non-
projected - aural, visual and activity aids — display boards—teaching aids for preparation,
presentation and feedback-importance of teaching aids.
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Unit 4: Evaluation
Measurement and Evaluation — formative and summative evaluation -Objective based
evaluation (OBE) —Types of tests- oral test ,written test ,performance test -achievement test,
diagnostic test and prognostic test Continuous and Comprehensive Evaluation- needs and
characteristics of CCE —Scholastic area— Co-Scholastic area — functions of continuous and
comprehensive evaluation— measurement of students’ achievements, recording and reporting-
marking and grading schemes

Unit 5: Review and Assignment
Review — fixing device - need and importance —characteristics of a good review. Assignment
—types — identification of slow and gifted learners -assignments to suit individual differences.

Unit 6: Instructional Methods -1
Lecture method- Descriptive method—Objective based method — Demonstration method —
Lecture cum demonstration method- Problem method — Project method — Inductive method —
Deductive method — Case study — Surveys and market studies. Socialized recitation methods
(Discussion methods) informal — formal, seminar, symposium, workshop technique, panel
discussion- Tutorial method -Assignment method

Unit 7: Instructional Methods-11
Students motivated technique - analytical method - brainstorming—heuristic method-
simulation and role playing -team teaching- individualized instructional methods- Methods
suitable for teaching Accountancy and Commerce

Unit 8: Innovations in Teaching and Learning Process
Innovation-Meaning - Barriers to promotion of innovation- Characteristics of creative people-
—CLASS(Computer Literacy and Studies in Schools)Bloom’ s Objective based Instruction
(OBI)-Mastery Learning —Individualized Instruction —Personalized System of Instruction
(PS1-Keller Plan) - Programmed Learning-Teaching Machine —Modules —Cybernetics. Models
of Teaching —Technology enabled teaching and learning.

Unit 9: Innovations in Evaluation
(a) Evaluation of students: continuous evaluation — self-evaluation — question bank — open book
examination — grading. (b) Evaluation of teachers: self-evaluation — peer evaluation — student
evaluation

Unit 10: ICT in Commerce Education
ICT in Education —~Web based Education (Virtual) — e-learning — e-tutoring — Computer
Assisted Instruction (CAI)-Computer Managed Learning (CML) — Tele/Video Conferencing —
Interactive Video — Multi media — Multi-purpose Kits — SITE (Satellite Instruction Television
Programme) — ETv (Educational Television) — Edusat — Reach the Unreach — UNESCO
Learning Without Frontiers (LWF) — Virtual Classrooms Technology — ebook — Digital
Library — Lecture Notes — Electronic Community
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Mode of Transaction

Lecture method - Lecture cum demonstration method - Lecture cum discussion-Inductive and

deductive- Peer committee work- -Peer tutoring and teaching-Debates - Dramatization,-Discussion
method -Brain storming —Workshop-Seminar — Symposium - Panel Discussion-assignments -Project
method - Problem-solving method — Observation method(field visit/exhibition/internship) CAI- e
learning and other self- learning methods.

Practicum: Task and Assignment

1.
2.
3.

6.
7.

Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)

Prepare a case report on the success story of a business establishment.

Collection of e. learning resources in Accountancy and Commerce and maintaining a record
and presenting them for peer reflection.

Prepare a record for updating and contributing through bulletin boards kept in the class.
Prepare a reflective report based on your group work in the preparation of lesson plans in
Accountancy.

Critically analyze the CCE practices in the schools.

Any other field based project, task or assignment connected with the units in this course

Mode of Assessment:

Unit test, Project, Preparation of assignments, Preparation Teaching aids, Seminar

Presentation.

References:
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Hill.
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Singh, Y.K. (2005) Teaching of Commerce, New Delhi: A.P.H. Publishing Corporation.
Seema Rao, (2000) Teaching of Commerce, New Delhi: Anmol Publications PVT Ltd.
Selvaraj Gnanaguru.A., Nellaiyappan. N.O. Muthumanickam.R. and, Sureshkumar.M.: A
manual for Training to Guide Teachers, Department of Education , Annamalai
University.(2004)

Kumar.K.L. Educational Technology, New Age International Publishers.New Delhi.
Aggarwal J.C., Teaching of Social Studies an approach, Vikas Publishing House Pvt
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Vanaja.M. Educational Technology, Neelkamal Publication PVT LTD. Hyderabad. (2004)
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. https://www.humanrights.gov.au/working-paper-e-commerce-reference-web-accessibility
. http://mww.htmlgoodies.com/beyond/webmaster/projects/electronic-commerce-tutorial.html
. http://www.dynamicwebs.com.au/tutorials/e-commerce.htm

. http://www.tallytraining.in/

. http://www.tallyschool.com/free-tally-course-online/

. http://educators.brainpop.com/bp-jr-topic/tally-charts-and-bar-graphs/

. http://superapstudent.blogspot.in/search/label/002.%20Start%20Tally

91



ENGAGEMENT WITH THE FIELD

a. Task and Assignment related to theory courses

At the end of course outline in the each of the theory paper offered during the first academic
year, practicum activities are listed. At least two of these activities in each theory course will be carried
out throughout the year and will be assessed at the end of the academic year. The assessment will be
totally internal. The marks allotted will be 10 for full course and 5 for half course.

Course — 9 b. School Internship (4 Weeks)

During internship in the first year, student teacher shall spend 4 weeks, spread over several days
throughout the year. This will include one week of school engagement and three weeks of other
engagements as explained in the syllabus.

This will include one week of school engagement by the student teacher making observation in the
school and 3 weeks for visit to innovative centers of pedagogy and learning, educational resource
centres and community resources. Within the institution, the observation will focus on understanding
the institution in totality, with reference to features such as its philosophy and aims, organization,
teachers’ role, student needs with respect to their development, curriculum, its transaction and
assessment. This period can also be spent for working on projects and tasks based on the course papers
in school or out of the school. The observation record and/or project report of the student teacher
should be the base for awarding CCE marks by the faculty.

Course — 10 c. Community Living Camp

Each college of education shall organize a camp of a minimum of 5 days and provide training
on community life, First aid/ Scouts & Guides /Social service / health and hygiene/etc. the camp may
preferably be held outside the college in a rural setting.

The 5 days programme should include the participation of student teachers in community life,
awareness creation on clean India, Environment, disaster management and other topics of social and
current interest, tree plantation, cultural programme and other activities in the village along with local
people.

A self-study report regarding the camp from planning stage to camp evaluation stage along
with necessary photograph should be submitted for continuous and comprehensive evaluation
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Course — 11 d. Yoga, Health & Physical Education — Part 1
Credit: 2

Essence of the course:

Sound Body with a sound mind has always been the concern of India. With the changing

conditions there are many a health hazards. All of us need to learn how to observe sound health. This
course offers the opportunity to learn the yoga and produce the health. It also deals with good food
habit, nutrition, physical exercise and sports

Objectives:
At the end of the course, the student teacher will be able to

acquire the knowledge of Yoga, exercise, health & fitness

understand the nature and structure of human bodies, injuries during emergencies and to
provide first aid.

apply discipline, rules and regulations to organize sports and games in schools.

develop skills in organizing the physical education, health and yoga programmes in schools.
develop interest in yoga, physical and health education,

develop positive attitude towards the participation in yoga and health activities.

CONTENT OUTLINE

Unit 1: Yoga and Health

Meaning of yoga — need and importance of yoga — Kriyas — physical exercises — types of
exercises: aerobic, anaerobic on various systems (circulatory, muscular, digestive & respiratory
systems) — yoga in present life — role of India in yoga — yoga in global awareness. Branches of
Yoga: Bakthi Yoga, Karma Yoga, Raja Yoga and Gnanayoga — Eight limbs of Yoga: Eyama,
Niyama, Asana, Pranayama, Prathiyagara, Dharana, Dhiyana and Samathi.

Unit 2: Health education

Health needs of children and adolescents, including differently abled children — understanding
of the body system: skeleton, muscular, respiratory, circulatory and digestive in relation to
health fitness — bones, muscles, joints and their functions. — Status of Health Education in India
from Pre-Natal Education through Higher Education, Yoga &Yag, Health & Hygiene, Mess &
Toilets, Disease & Dispensary, Work & Leisure. Health Observation Programs in schools —
Body Mass Index ratio.

Unit 3: First Aid- Principles and Uses

Structure and function of human body and the principles of first aid — First aid equipment’s —
Fractures-causes and symptoms and the first aid related to them — Muscular sprains causes,
symptoms and remedies — First aid related to haemorrhage, respiratory discomfort — First aid
related to Natural and artificial carriage of sick and wounded person — Treatment of
unconsciousness — Treatment of heat stroke — General disease affecting in the local area and
measures to prevent them.
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Unit 4: Food and safety

Food and nutrition, food habits, timing of food, nutrients and their functions — Fast Food
Problems, understanding and practice sanitation — handling of drinking water, disposal of solid
and liquid waste — safety and security — disasters in and outside schools, ways of prevention —
safety from snake and dog bites, animal attacks, prevention and treatment.

Unit 5: Physical exercise and sports

concept and objectives of physical education, physical fitness, strength, endurance and
flexibility, its components, sports skills, indigenous and self-defense activities — games &
sports — athletes — general physical fitness exercises — games — (lead-up Games, relays and
major games) rhythmic activity, gymnastics and their impact on health.

Mode of Transaction

Lecture, workshop, discussion, field visit, play ground work, demonstration, practice.

Practicum: Task and Assignment

1.

B w
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10.
11.

Prepare month wise self-reports based on the development of your physical fitness — height,
weight-Strength, speed, endurance, flexibility and body composition.(Walking, Running,
Throwing and Jumping etc.)

Prepare a record for yoga learning and performing basic yogic activities along with your
reflection and your yoga practice photographs.

Write a report based on visit and interview with the personals in yoga and health centres.
Prepare an album for yoga, health and physical education (minimum 10 pictures in each
aspect).

Demonstration of Yogic exercises.

Make a portfolio of various Games for school children and their advantages.

Preparation of inventories on myths on exercises and different type of food

Make an inventory of energy rich food and nutritious food(locally available) indicating its
health value

Make an inventory of artificial food and provide critical observations from health point of
view

Prepare inventory of Medicinal plants and their medicinal values.

Select yoga practices for persons of average health for practical yoga sessions: Supine position,
Prone position, Sitting position, Standing position, Kriyas, Mudras, Pranayamas

Mode of Assessment:

Yoga practice, filed visit report, written test and presentation

References:
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€. COURSES ON ENHANCING PROFESSIONAL CAPACITIES (EPC)

Course — 12 EPCL1: Reading and Reflecting on Texts (*2)
Credit: 2

Essence of the course:

The course is designed to enhance the reading capacity of the student teachers. It will enable
them to develop meta-cognitive awareness. The course offers opportunities to student teachers to read
a variety of texts and respond to it creatively and critically.

Objectives:
At the end of the course, the student teacher will be able to

e Understand the meaning, process, importance and characteristics of reading.
Understand and apply different levels, types, techniques and methods of reading.
Acquaint with the skills of reading different types of texts.
Develop different types of reading skills through various activities and met cognition
Learn the skills of reading comprehension and to enhance vocabulary.
Acquaint with the problems of reading across curriculum

CONTENT OUTLINE

Unit 1: Introduction to Reading
Reading — Meaning and Process — Importance of Reading across Curriculum — Characteristics

of Reading.

Unit 2: Reading Skills
Levels of Reading: literal, interpretative, critical and creative — Types of Reading — intensive
and extensive reading, Oral &Silent Reading — Reading Techniques — Skimming and Scanning.
— Methodology of Reading

Unit 3: Reading the Text
Types of Texts — Narrative, expository, descriptive, suggestive, empirical, conceptual,
ethnography, policy documents, field notes — Importance of Different Texts in Curriculum

Unit 4: Developing Reading Skills
Developing Critical Reading Skills — Developing Reflective Skills — Activities for Developing
Reading Skills — Developing Metacognition for Reading

Unit 5: Reading Comprehension
Developing Reading Comprehension — Developing Vocabulary for Reading — Problems of

Reading

Mode of Transaction
Lecture, Discussion, Exercises, Games

Practicum: task and assignment
1. Divide the class in small group and provide different kinds of texts and instruct them to
read and reflect according to the nature of text
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Divide the group and provide one text and suggest students to make different
interpretations

Design vocabulary games to enhance your vocabulary

Read the text and provide a five words summary to each paragraph

Reading and comprehension exercises

Skim through the text and give suitable title to the text

Complete given text in stipulated time and summarize it in 6/7 lines with a suitable title.

Individual reading and writing reflective report (5 books)

Presentation of reflective report for class review and modification of the report

10 Group reading and writing reflective group report (5 documents)

11. Constructive and creative presentation of ideas and pictures like poster on any one of the idea

© o Nk

Mode of Assessment:

Written test, Tasks and assignments

References:
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Course — 13 EPC2: Drama and Art in Education (¥2)
Credit: 2

Essence of the course:

This course is designed to enhance the creativity of student teachers and sharpen their aesthetic
sensibilities. It aims to make student teacher aware of the role of art, music and drama in education. It
will enable the student teacher to use the various forms of drama, art and music in the teaching learning
to improve learning.

Objectives:
At the end of the course, the student teacher will be able to
e Understand the use of ‘Drama’ as a Pedagogy.
e Use ‘Role play’ technique in the teaching learning process.
e Understand the importance of dramatic way of presentation.
e Integrate singing method in teaching learning process.
e Understand various ‘Dance forms’ and their integration in educational practices.
e Use art of drawing and painting in teaching learning process.
e Develop creativity through different creative art forms.
e Understand the efficacy of different art forms in education.

CONTENT OUTLINE

Unit 1:Drama and its Fundamentals
Drama as a tool of learning — Different Forms of Drama — Role play and Simulation — Use of
Drama for Educational and social change (Street play, Dramatization of a lesson) — Use of
Drama Techniques in the Classroom: voice and speech, mime and movements, improvisation,
skills of observation, imitation and presentation

Unit 2: Music (Gayan and Vadan)
Sur, Taal and Laya (Sargam) — Vocal - Folk songs, Poems, Prayers — Singing along with
“Karaoke” — Composition of Songs, Poems, Prayers —Integration of Gayan and Vadan in
Educational practices.

Unit 3: The Art of Dance
Various Dance Forms - Bharat Natyam, Kathakali, Folk dance: Garba, Bhavai, Bhangada, Bihu
and various other dances — Integration of Dance in educational practices (Action songs, Nritya
Natika)

Unit 4: Drawing and Painting
Colours, Strokes and Sketching - understanding of various means and perspectives — story
telling: comics, cartoon non-story telling: illustration, figure, gesture, line art, portrait,
scratchboard, silhouette, silverpoint — Different forms of painting- Worli art, Madhubani art,
Glass painting, Fabric painting and various forms of painting —Use of Drawing and Painting
in Education -Chart making, Poster making, match-stick drawing and other forms.
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Unit 5: Creative Art

Creative writing -Story writing, Poetry writing — Model making - Clay modeling, Origami,
Puppet making — Decorative Art - Rangoli, Ekebana, Wall painting (Mural) — Designing -
Computer graphics, CD Cover, Book cover, Collage work — The use of different art forms in
Education

Mode of Transaction:

Lecture, lecture cum Discussion, Workshop schedule, Slide / Film show, Project work,

Demonstration, Visit, Group work and its Presentation

Practicum: Task and Assignment

1.

© o Nk WD

11.

12.
13.
14.

15.
16.
17.
18.

Develop a script of any lesson in any subject of your choice to perform a Play / Drama.
Develop a script for the street play focusing on “Girl’s education and Women empowerment”.
Prepare a script of Bhavaibased on some Socio-political issues.

Prepare a pictorial monograph on “Various folk dance of Gujarat”.

Prepare a pictorial monograph on “Various Dance forms in India”.

Prepare a calendar chart on “Various Musical Instruments in India”.

Develop an Audio CD based on newly composed Poems of Gujarati / Hindi language.
Prepare some useful, productive and decorative models out of the west materials.

Visit the Faculty of Performing Arts in your city and prepare a detailed report on its
multifarious functioning.

. Organize a competition on some Decorative / Performing Art forms in the school during your

School Internship programme and prepare a report on it.

Organize a workshop on some selected Creative Art forms in the school during your School
Internship programme and prepare a report on it.

Develop a creative design based on your choice for CD Cover or Book cover.

Develop a design or picture based on collage work.

The work based on visits to places of art, exhibitions and cultural festivals and Perception,
reflection, and dramatic/artistic expression (presentation) of any five art, drama and music
items relating to any five areas included in the EPC 2 course content

Individual visits and writing perception and reflective report (2 items)

Group visits (two) and writing perception and reflective report based on class review
Individual Expression (presentation) of any two art, drama and music items

Group expression (presentation) of any two items

Mode of Assessment

Written test and Tasks and assignments
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Course — 14 EPC3: Critical Understanding of ICT (¥2)

Credit: 2
Essence of the course:

The ultimate aim of teaching ICT in the discipline of Education is to disseminate the ICT skills
across the disciplines and aspire for multiple trajectories of best practices as per needs of the special
discipline. The constantly developing field of ICT will always need exploration of new technological
advancements in the context of teaching-learning. This course aims to give an understanding of ICT
and its potentials in changing social contexts. It will give a broad understanding of ICT that include
computing and communication technologies. The students will be able to use basic office automation

Software and other utilities for supporting teaching-learning. An important aspect of this course
is to give a sense of responsibility that comes with the technological advancements. They have to
understand their role and responsibility as a user is not disconnected with their wider social roles. The
choices as personal as preferring a software or a website over the other do have social and economic
implications. Using technology in a classroom is an important skill for learning teachers towards ICT
enabled education. This course focuses on equipping the student teachers with

1. A social perspective on the implications of ICT for larger society.

2. skills of basic computer literacy and ICT-aided learning; and

3. skills of applications of ICT in administrative and academic support systems;

Objectives:
At the end of the course, the student teacher will be able to
e acquire knowledge about information and communication technology with its educational aims

and principles

e understand effective uses of ICT in teaching- learning, administrative and academic support
systems

e apply ICT knowledge in build the 'digital public’ and explore software for ICT Integration and
Evaluation Procedures

e develop skill in creating ‘learning and teaching resources’ based on ICT

e create interest in ICT Integration with Pedagogy practices

e understand the social, economic, security and ethical issues associated with the use of ICT

e acquire the skill of maintaining the computer system and the skill of trouble shooting with the
help of Anti-Virus and Other tools.

e elucidate the application of ICT for Teaching Learning

e develop various skills to use computer technology for sharing the information and ideas
through the Blogs and Chatting groups

CONTENT OUTLINE

Unit 1: Digital Technology and Socio-economic Context
Concepts of information and communication technology; Universal access VS Digital Divide
- issues and initiatives; — Challenges of Integration of ICT in School; Aims and objectives of
National Policy on Information and Communication Technology (ICT) in School Education in
India; IT@ School Project; — Components and Objectives of National Mission on Education
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through ICT (NMEICT), Spoken Tutorials, Gyan Darshan, Gyanvani, Sakshat Portal,
eGyanKosh; Virtual laboratory and Haptic technology.

Unit 2: Creation of digital resources

creation of teaching resources using Microsoft word, spreadsheet and presentation software:
creating and opening documents, saving and sharing documents, text basis, formatting text/cell,
unicode fonts, inserting tables, charts, picture etc., page layout, printing and presenting(slide
show)documents —MS Publishing Interactive learning with whiteboards

Unit 3: ICT Integration with Pedagogy Practices and Educational Resources

Introduction to Internet: E-mail, Search Engines, Info-Savvy Skills; Digital Age Skills, safe
surfing mode; — Internet resources for different disciplines like natural sciences, social
sciences, Humanities and Mathematics. — General Introduction to E-learning, Mobile-learning,
distance learning, On-line learning, Virtual University, Wikipedia, Massive Open Online
Courses (MOOC:s); — Social networking

Unit 4: Techno-Pedagogic Skills

Media Message Compatibility — Contiguity of Various Message Forms — Message Credibility
& Media Fidelity — Message Currency , Communication Speed & Control — Sender-Message-
Medium-Receiver Correspondence — exploration of software for learning and Assessment in
CCE. Using social Media as a Learning Tool — homework through emailing

Unit 5: ICT and General Administration in Educational Institutions

Use of ICTs to simplify record keeping, information management in education administration
—ICT infrastructure — automated and ICT managed school processes — school management
information system (school MIS) — learning management systems — human resource systems
—timetabling and resource allocation — student record systems — library systems —finance
systems

Mode of Transaction

Project method, CAl, smart board, visual excursion, Discussion, LCD Projection, Demonstration,

Lecture, Web Surfing

Practicum: Task and Assignment
Software:

1.

Create and present micro or macro lesson for the pedagogical subject using power point
presentation and submit in the form of CD and Handouts.

Creating and using Blogs and Google Groups, for teaching and learning purpose.

Develop digital - learning video resources (using like Camtasia software) and upload to
YouTube or any streaming site for educational purpose.

Create and present voice narration for any one topic related to your pedagogical subject.

List and use any two social media for publishing your article related to education.

Develop a report on preparing a lesson plan on any topic from your methods while using
internet resources. The report should mention the details of navigating, searching, selecting,
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saving and evaluating the authenticity of the material and also mention how it adds or justify
the facts, _figures(data), graphics, explanation and logic of the topic.

7. Projects that may involve the hardware like LCD Projector, digital camera, camcorder, scanner,
Printer, interactive white board and software like word processors (MS Word/Libre Office),
spread sheet and Slide Presentation (PPT/impress); and/or Creating and using Blogs and
Google Groups, Google Docs

8. Integrating technology tools for material production and use in teaching learning

9. Ownership of digital resources created and used in education and developing collaborative
networks for sharing and learning

10. Use of ICTs for record keeping, information management in education administration,
communication and information sharing/ storing

Hardware:

1. Write a report about how to install software like word processors, spreadsheet and Slide
Presentation (with pictures of installation process)

2. Make a inventory to Installation of Operating systems, Windows, installation of essential
Software and Utilities; (with pictures of installation process)

3. Connect a computer with various devices including printers, scanners, external storage devices,
LCD projector etc. and draw the structure and function of peripheral used.

4. Use of pre-made digital resources such as CDs, Videos available, or download from website
and integrate it into meaningful lessons.

5. Practice to present the lesson using interactive whiteboard or LCD projector.

Mode of Assessment
Written test, Task and assignment
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